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The Youth Guidance Systems* primary goal is 
considered decision making. The emphasis of the 1971-72 study vas the 
objective of student goal-setting and planning for career and 
educational development. Guidance Curriculum processes and materials 
were utilized to meet this objective. The ninth grade unit focused on 
the acquisition of decision making skills. In grade ten the unit 
attempted to assist each student vith educational planning. The 
eleventh grade unit vas designed to enable each student to explore 
career opportunities and make tentative occupational choices. In 
grade tvelve the unit vas intended to help each student vith 
post-high school decision making. The media components used at 
respective grade levels vere the booklet entitled '^Deciding,** the 
Educational Guidance Information Service, the Self Appraisal and 
Assessment Structure, and the Comparative Guidance and Placement 
Program. Evaluation of the Guidance Curriculum activities vas in the 
form of a randomized experimental group pretest-posttest design. 
Student questionnaires (SQ-1 and SQ-2) vere prepared as evaluation 
instruments for each of the four components. Comparative summary 
tables of change vi'thin components are presented vith item analysis. 
Conclusions vere made; evidence suggested that such a program cf 
group guidance can be both feasible and effective. Copies of SQ-1 and 
SQ-2 are appended. (SC) 
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RATIONALE AND PROCEDURES 



Rationale 

A central 'task of career guidance is to provide opportunities for individuals to effective- 
ly choose responsible and personally satisfying career goals. An important tenet of American 
democracy is that this task be achieved through the use of free will in choice making by the 
individual student. Considered decision making requires the understanding and utilization of 
an array of information about self, about alternatives that may enhance self-fulfillment and 
about the process of decision making, as well au knowledge of real world opportunities. 

In a civilization marked by rapid social and technological change, individuals can no 
longer depend upon traditional institutional processes or chance to find answers about 
career choices. A new set of problems has arisen that makes such alternatives increasingly 
unsatisfactory. Mobility of populations, increasing environmental difficulties, changes in the 
nature of work and leisure opportunities, greatly increased resources of information and 
improved methods of communication all threaten the coping abilities of man. Youth, in 
particular, are confronted with complicated cultural and industrial circumstances that re- 
quire their leaving the formal system of education with well-defined educational career 
plans* 

Central to the concept of guidance offered by Youth Guidance Systems is the idea that 
each individual should experience opportunities for acquiring skills in self-determination. 
These skills are referred to as considered decision making and are regarded as the primary 
operational goal of guidance. There are circumstances in which individual behavior is not 
open to control by conscious decision, but in most aspects of life there are alternatives that 
can be exercised. Determining which options to take requires a continuing stream of deci- 
sions, some simple, some complex, some reversible, others irreversible. All require an under- 
standing of alternatives, an increased awareness of self, and improved knowledge and skill in 
the decision-making process. 

In the Youth Guidance Systems concept this primary goal of considered decision mak- 
ing is divided into four sub-goals: 

For Student Decision 

A. Goals and plans for career and educational development 



B. Alternatives and competencies for coping with personal problems 




For Staff-Home-Community Decision 

C Collaborative determination of needs, analysis of alternatives, and development of 
programs to implement objectives 

D. Development of criteria and procedures for continuous evaluation and modification 

To realize the YGS goals, a number of specific activities were proposed. The emphasis 
of the 1971-1972 study was upon facilitation of the first objective, through the use of 
guidance curriculum processes and materials. 

Programs of group guidance directly tied to a guidance curriculum represent the core 
activity used to achieve this goal. Decision making is a definable, describable process that in- 
volves the acquisition of an identifiable body of information. It includes cognitive and affec- 
tive data and the ordering and analysis of these data through a problem-solving approach to 
attain a solution or outcome. 

Such an activity is perceived as a learning experience. It is developmental in the sense 
that the data and the solution must be keyed to the stage of development for each individ- 
ual. An efficient approach to the achievement of this guidance program is the establishment 
of a guidance curriculum and the integration of this curriculum into the general school pro- 
gram in appropriate grade sequences. 



Procedures 



The major ictivitic*. of this project were initiated during the summer of 1971. This 
process involved discussion relating to the character of guidance curriculum materials to be 
utilized and the development of strategies for each participating school. Five school districts 
were selected for project participation; within these districts seven secondary schools were 
chosen to administer the various media units. 

At a Leaders Conference held in Palo Alto, a Statement of Objectives was developed. A 
general time plan for each guidance curriculum program, the use of consultants and a design 
for evaluation were agreed upon. Each school made a minimum time commitment for 
each group program, with latitude to extend classroom as well as individual activities. The 
cooperation of local community colleges was secured to compliment the twelfth grade pro- 
gram by using results of data for guidance and placement. Consultants were employed for 
each group guidance program. They met initially with school coordinators which resulted in 
the development of time schedules for in-service training of project leaders. Teachers inter- 
acted directly with program authors and experts in their respective fields. 

At each school, students were randomly placed in experimental or control groups. A 
pretest instrument (SQl) was administered to participating students. Following the use of 
this questionnaire, the experimental groups were administered appropriate units of the guid- 
ance curriculum. At the conclusion of this curricular experience, both groups were given a 
post-test instrument (SQ2) within previously established time-parameters. Three of the four 
group guidance projects received post-test inserts designed to evaluate change. 

Overview of the Guidance Curriculum 

The chief thrust of Youth Guidance Systems for 1971-72 was the employment of a 
guidance curriculum. Media components matched to group guidance units were employed to 
facilitate considered decision making. 

Emphasizing the process of personal choice, the curriculum units helped each student 
to explore the world of self (values, interests, and abilities) and assisted each student to ex- 
plore and discover educational and career opportunities. 

In grade nine, the unit focused upon the acquisition of decision making skills. In grade 
ten, through measured- and self-reports, combined with the use of decision making, the unit 
attempted to assist each student with educational planning. In grade eleven, the unit was 
designed to enable each student to explore career opportunities and make tentative occupa- 
tional choices. In grade uvelve, through measured-and self-reports, the unit was intended to 
help each student with post-high school decision making. 

Common Media Objectives 

The four media components share certain major objectives. It was anticipated that 
students progressing through the YGS guidance curricula in grades nine and ten would 
demonstrate a clearer understanding of the bases on which certain decisions should be made. 
In grade nine through twelve, each student should demonstrate a more informed under- 
standing of his interests, abilities, values, and personal-social characteristics; greater differen- 
tiation of interests and abilities; an increased awareness of the choices and decisions which 
are, or will shortly be confronting him; a clearer formulation of objectives; more confidence 
in goals and plans; an increased knowledge of information sources; and, increased informa- 
tion-seeking behavior. Finally, in grades ten through twelve, the student would formulate 
more relevant and specific plans for achieving his goals and objectives. 

Deciding (DM) 

The curriculum unit for group guidance in grade eight or nine focused upon the use of 
a booklet entitled, "Deciding." This booklet is divided into three sections-values, informa- 
tion, and stratcgy-which enable the student to learn and practice decision making skil^.^Thc 
objectives for *'Deciding'Vare: to identify three persona! values; to state a clear objective for 



each; to describe the role of values in a given decision making situation; to list four kinds of 
inforniaticn required in good decision making; to list three new pieces of information you 
learncil about yourself; (given a situation that requires a decision) to be al)le to list avail- 
I able alternatives, list and rank sources of information, and complete the decision making 
{ process within a time limit; to list and describe four common decision making strategies; to 
State the relationship between risk-taking, values, and strategies in a given decision making 
situation; and, to state that you feel more confident in your ability to make decisions. 

Educational Guidance Information Service (EGIS) 

The EGIS component, used in grade ten, includes an instrument designed to measure 
cognitive and self-reported traits. This unit attempts to enable the student to apply his 
decision making skills and tested self-knowledge to his educational planning. The objectives > 
I of this unit are: to help students define and state clear short-term and long-term personal 

I goals; to motivate students to consider specific actions they must take to reach their goals; 

I to guide students in determining the relative weights they should place on their current in- 

terests when making decisions about their futures; to help students discover alternatives; to 
make students aware of available sources of information; and, to introduce sources of infor- 
mation about education. 

Self Appraisal and Assessment Structure (SAAS) 

The SAAS unit used for grade eleven is a program of occupational assessment and ex- 

Sloration of the world of work. Its major objectives are: to initiate student thinking about 
is occupational future; to help him perceive reality in terms of his own ability; and, to help 
him obtain a better understanding of his potential. 

Comparative Guidance and Placement Program (CGP) 

The unit for grade twelve, CGP, includes a battery of tests and questionnaires for the 
student intending to continue his education and training. To help entering-coUege students 
make sound educational and career decisions, the chief objectives of CGP are: to help the 
student learn more about himself— his interests, abilities, attitudes, and aspirations; to make 
wiser decisions about courses of study he might pursue; and, to critically evaluate and com- 
pare his career goals in terms of his interests, abilities, and aptitudes. 



EVALUATION DESIGN 



Evaluation Design 

Youth Guidance Systems focuses on the attainment of a number of goals and objectives 
whose scope and length of time required for evaluation are beyond this project report. For 
the purposes of this project, conducted during the 1971-72 school year, evaluation objec- 
tives were necessarily delimited. While some data gathering was planned to define staff out- 
comes and system changes, the major evaluation efforts were directed toward assessing 
student outcomes. To further check the relation of these outcomes to the particular guid- 
ance media and activities employed, additional data were gathered to identify student and 
staff reactions. 

The evaluation concerns of this project were to obtain evidence of the impact of the 
four Guidance Curriculum activities on student development and to identify student and 
staff reactions to the burdens and blessings associated with these activities. 

Combining the four Guidance Curriculum activities of Decision Making (DM), Educa- 
tional Guidance Information System (EGIS), Self Appraisai and Assessment Structure 
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(SAAS), uiui Comparative Guidance and Placement Program <CGP), it was hypothesized that 
ten different areas of student development wouM be nffeeted. 

(1) Understanding of decision-making s!;i:i^ would increase. 

(2) Self knowledge of abilities, interests, and values would increase. 

(3) Infdrmation-seeking behavior would increase. 

(4) Awareness of occupationr^l and educational choices would increase. 

(5) Knowledge of information sources would increase. 

(6) Knowledge of specific training requirements would gain. 

(7) Clarity of an individual's goals and objectives would increase. 

(8) Personal planning would improve. 

(9) Confidence in personal goals and plans would gain. 

(10) Plans for meeting objectives would become more specific. 

in order to test whether the hypothesized and planned outcomes could be associated 
with the Guidance Curriculum activities, a randomi:»ed experimental control group pretest/ 
post-test research design was selected. This design provides for two conditions to be com- 
pared, e>^perimental and control. The operational difficulties of rigorously controlling pro- 
cedures in a field study such as this were recognized, but it was felt that the advantages of 
the design offset the problems connected with its implementation. Viewed in schematic 
form, the 1971-72 basic evaluation design appears in Figure 1. This design was followed for 
the data gathering from each Guidance Curriculum component. It permitted answers to five 
questions about the hypothesized effects on student development. 

(1) How equivalent were the groups prior to the program? 

(2) What changes occurred in the groups receiving guidance? 

(3) What changes occurred in the groups not receiving guidance? 

(4) Did the groups receiving guidance show more growth? 

(5) Did the groups who received guidance perform generally better than those who 
did not at program's end? 

Each site and each component were treated separately so that the general design could 
be regarded as four experiments with five replications. Evidence for staff and student reac- 
tions was gathered on an ex post facto basis using teacher and counselor narrative responses 
to questionnaires. Additional information on a number of process variables was obtained 
from the same instrument. As in the case with the student outcome design, each component 
and each site was treated separately. 

Populations and Sampling 

Five California school districts with secondary education programs were included in 
the study. Students and staff were involved from seven school sites. Project activities cov- 
ered grades eight through twelve as shown in the table that follows. 



DISTItlltUTION OH STUDY POPULATION 
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rsriicipftuny 


Miulct 


School 


Cradei 


Enrollment 


Simple 


Aii»4inDrft union 




0«-12 


7. 411 


1 17S 


Covlna Unified 


Covina 


10-12 


1,)00 


670 




Trtweek 


$ 


l}6 


336 


Monterey Unifiea 


Monterey 


10-12 


1,871 


33S 




Cotton 


8-9 


960 


487 


Sin Juin Unified 


CiM Roble 


9-12 


2,100 


1.0SS 


Sinti Ctiri Unified 


Buchier 


9-12 


1,7S0 


928 


Touts 






10,795 


4.989 



Ttie term» ^'participating sample/' as used in the above table was derived from a count 
of completed pretest returns. Actual usable data U'as considerably reduced due to turnover 
between pre- and post*tcsting. Additional losses occurred due to operational breakdowns rc» 
lated to tne scheduling of activities across semesters. 

Sampling was three-staged to reduce processing costs (scoring, posting, and keypunch- 
ing). Procedures were developed to permit further sampling of actual returns on the basis of 
t 50% random sample pulled from those cases where pre and post*data could be matched for 
the individual (see appendix A for details of procedures). After elimination of unscorable 
returns, further random sampling of the dau sees was initiated to achieve proportional ttpxt- 
sentation among sites, components, and the two conditions, experimental ano control Tne 
fmal sample used for statistical summarization is shown in the table below. 



DISTRIBUTION OF FINAL DATA SAMPLE 
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Mark 


Covtni/ 


Monterey/ 






Component 


Condition 


Keppd 




Cotton 


RebU 


BudM 


DM 


axp'tl 209 


38 


S8 


39 


32 


41 




Ctl207 


42 


57 


19 


45 


31 


BGIS 


Bxp'tl 167 


41 


46 




17 


43 




Ctl 119 




42 




0 


35 


SAAS 


Bxp'tl 188 


53 


64 




30 


41 




alI42 


38 


38 




35 


31 


GCP 


Bxp'tl 1S8 


46 


42 




35 


35 




Cdl93 


37 


49 




50 


37 


School 














Toali 


1383 


357 


196 




264 


298 



Student Questionnaire Development 

To implement the evaluation design di^sscd eviier it was necessary to develop pre* 
end pos* -test procedures for each component activity^ For reasons of economy^ and in 
recognition of overlapping in content, a single '*f^^dent questionnaire" rcfeirM to as ^'SQ-r* 
was prepared as the pretest for each of the tour Guidance Curriculum components. At die 
time the initial instrument was prepared in September 1971, the intent was to provide an 
instrument forgathering baseline information about personal tutus, and personal prcfe^ 
enccs as well as evidence of student dcvclupment in tne areas under study* Informal piloting 
was arried out to check administrative procedures, format, and scoring. The instnimenc wu 
also submitted to a panel of professional judges for review and rcvition* A copy of the final 
printed version is shown as appendix B, , ' * « ' 
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In completed form, SQ-1 ran to four pages, included eighteen items and took about 
flfty m{nutc:# to administer. I'oilowing admini<(tration of the instrument, suggestions for its 
lmprovem;Mit were solicited. These resulted in the elimination of items six and fc i.te^n nnd 
minor changes of wordin^^ within other items* 

Following this, the mstrumcnt was given further editing by a panel and then printed as 
SQ-2» the post-test. The post-test, SQ-2, was further modified from SQ-1 bv a supplement or 
Insert containing items specifically related to the particular unit under stuay. Inserts were 
prepared for the components on DM, EGIS, and SAAS. Because of the na«:ure of the unit, 
no Insert was prepared for CGP. Copies of SQ-2 and each of the inserts are shown as appen- 
dices C, D| E, and F. 

For purposes of analysis planning, each item was further identified as to major function 
uihown tn the following table. Items are matched for changes from SQ-1 to SQ-2. 



ITEM ASSESSMENT FUNCTIONS 







ittm Nos. 


Item Funedoa 


1/1 


PUn for mijor field of study ' 


9/9 


9cii*csunwc oi ADiiicjr 


m 


Development ofeducAtioiul plans 


4/4 


Development of occupational pUns-*HS. 


5/5 


Development ofoccupAtiontl plans-Coll. 


1/6 


Self'CStimAtc of abQities and interests 


tn 


Attitudes toward planning and deetsion-making 


m 


AMItty to identify specific goals and objectives 


1019 


Knowledge of variations in occupational training needs 


11/10 


Ability to relate values to actions 


12/11 


Estimate of help received in educational planning 


11/12 


Estinute of help received in occupational plannil^( 


16/14 


Educational goal Mtisfactior. 


17/15 


Occupational goal tatiifaction 


It/ltf 


Self •confidence 


Proom Evaluation 





Process evaluation questions centered on the impact of media component activities on 
stiff attitudes and operations within individual Khools. Standard froms were prepared for 
floup leader and site coordinator reports (See appendices G and H). Questions on these 
tnstniments were open-ended in format in order to elicit staff observations without restrict- 
ing dieir responses. 

Data Colltction 

Scheduling of SQ*1 and SQ-2 was planned to occur as stages two and four respectively 
of the evaluation design. Individual sites varied in accordance with constraints imposed by 
competing activities. Pretests and post-tests were given no more than four and no less than 
two montns apart. Administration was usually conducted by teachers in the classroom. 
Questionnaires were then collected and returned to the Project Director for scoring and 
posting to rosters. Forty rosters of dau were prepared based upon S sites x 4 components 
X 2 conditions. 

RoKcn were keypundied and the data were processed by a specially prepared program 
at the Stanford University Computer Center. Summaries were prepared snowing percentages 
per category for SQ-2 items one through six. Means, Standaid Deviations, and t-tests were 



derived for the remainin(; itcmv Summary statistics were prepared bv component» sitc» and 
conditions s^o\ving within group and between ^{roup changes on each item, 

Ihj* rcpori k limital to a condensation ol the c<niii)lctc printout which inchided 160 
pages of data. Copies of \\w printout arc on fdc with the State Department of Education. 

following collection of the SQ-l/S(J-2 data, process evaluation reports were gathered. 
These were then summarised by hand for presentation in the form of condensed narrative. 
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FINDINGS 

Analysis of student outcomes is based upon summary changes within components after 
combining results from all five sites. Comparisons of experimental and control sroup changes 
were compiled for each Student Questionnaire item. Data for the inserts were eliminated, 
however, due to an excessive number of unusable responses. Kesulcs were reviewed for 
gains favoring Experimental (E) over Control (C) groups. Developmental changes across 
grade were also noted for some items. 

Data labeled should be read as **experimentar* or those who received group guid« 
ance. Data labeled *'C" should be read as control or those who did not receive group 
guidance. ^ 

Hypotheses for items 8«7 through 18-16 were tested by analyzing item scores. Bxperl* 
mental and control group changes from pretest to post-test were checked for significance 
through the use of a t-test for correlated means. Differences between post-test means ob« 
uinedfrom the two groups were checked using a z-tcst lor uncorrclatcd means. 

Process evaluation data were prepared by comfHincnts after combining data received 
from individual sites. Component activity times, student reactions, and leader relationi were 
summarized. 



ITEM M 

SUMMaKY or CHANGKS BY PERCENT PLANNING A GIVEN HIGH SCHOUL MAJOR 
(iiiiOwiiig Experimental [E] and Control (CI groups for each component) 

DM EGIS SAAS CGP 





E 


C 


B 


C 


E 


C 


B 


C 


Number of caiei 


209 


207 


167 


119 


188 


142 


158 


193 


Mijort 


















Agriculture 


-1% 


2% 


0% 


0% 


-2% 


1% 


0% 


-2% 


Builneu 


9 


2 


2 


2 


2 


1 


1 


2 


College Prep 


1 


-7 


-6 


-6 


1 


-8 


2 


0 


Home Economici 


-2 


-1 


-1 


1 


-1 


-2 


1 


-1 


Ceneral Studies 


-10 


0 


3 


3 


-5 


7 


1 


3 


Industrial Arti 


1 


3 


-2 


-2 


3 


-3 


0 


-3 


Vocational 


0 


0 


1 


0 


2 


-1 


-1 


-1 


Pine Aru 


0 


0 


2 


-2 


0 


2 


-3 


2 


Individual Shifts 


















in Declared Majors 


37% 


41% 


34% 


32% 


31% 


31% 


19% 


22% 



Analysis 

1. Pupils in the experimental group show substantial gains for business and declines in the 
general studies category while control pupils drop on college prep and increase in 
general studies. 

2. Except for EGIS of grade ten, college prep holds steady as a choice for E pupils but 
drops sharply for C. The reverse occurs in the area of general studies on DM and SAAS. 

)• Little or no changes were observed at twelfth grade between E and C. 

4. A persistent trend to fewer individual changes occurred with increasing age. 



ITEM 2-2 

SUMMARY OF CHANGES IN SELF-ESTIMATES OF 
ABILITY BY PERCENT IN EACH RATING CATEGORY 





DM 




EGIS 




SAAS 




CGP 






B 
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B 


C 


B 


C 


B 


C 


Number of cases 


209 


207 


167 


119 


188 


142 


158 


193 


Ability Rating 


















Superior 


-2% 


-2% 


-2% • 


1% 


-2% 


1% 


2% 


-1% 


Above Average 


-4 


0 


S 


3 


4 


1 


8 


-1" 


Average 


• 


1 


t2 


-5 


-2 


-2 


-8 


0 


Below Average 


1, 


2 


"i 


2 


-1 


1 


-1 


1 


Poor 


0 


0 


0 


0 


0 


-1 


0 


0 


Individual Changes 


28% 


26% 


32% 


15% 


20% 


20% 


22% 


16% 



Analysis 

1, Sclf*ratings shifted for all groups 1/6 to 1/4 of the cases. At eighth and ninth grade 
(DM) the trend was to substantially increase average ratings in the E groun at the ex- 
pense of above average and superior ratings. The reverse was noted in twelfth grade. 

2. Except for SAAS participants, E showed more revisions than C. 

S. Gains in the Above Average category were four times as frequent overall for experi- 
mental groups, 

4. While sclf-rutings for the E group showed a decline in the Below Average categoryi the 
C group showed a substantial increase overall. 



ITEM 3-3 

COMPARISON OF CHANGES IN GRADUATION PLANS BY PERCENT IN CAI Er.ORY 

DM EClS SAAS CGP 
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c 


E 


c 


E 


c 


E 


C 






507 




119 

A A 7 


188 


142 


158 


193 


PUn 


















r our- Year college 




— ©70 




■••To 


OTO 




-4% 


-1% 


Two'Year College 


1 


S 


-3 


-4 


-8 


3 


. 5 


-2 


Trade School 


i 


3 


0 


' 5 


1 


8 


-5 


-2 


Work 


-1 


-3 


6 


-3 


4 


-6 


5 


13 


No Plans 


-4 


-2 


0 


6 


-2 


-1 


-1 


-2 


Individual Changes 
















44% 


in Plans 


55% 


54% 


57% 


66% 


50% 


46% 


46% 



Analysis 

1. Over half of all eighth and ninth grade students showed changes in plans. This number 
increased in tenth grade to 2/3 in the case of control students and then fell slightly 
under 50% at grade twelve. 

2. Tenth grade students receiving group guidance show more shifts toward work while 
controls showed more as having "no plans." 

3. In eleventh grade, SAAS students choosing a four-year college increased over those not 
receiving guidance but the number dropping two-year colleges increased. 

4. In twelfth grade, those not receiving guidance show a greater trend to plan to go to 
work upon graduation. 

5. OveralU those planning to go to a four-year college who receive group guidance tend to 
persist in those plans more than those not. 

6. Overall, those students planning on trade school increase more without guidance while 
those planning on going to work increase more with group guidance. 

. 

ITEM 4-4 

COMPARISON OF CHANGES IN OCCUPATIONAL FIELDS 
FOR THOSE WITHOUT POST HIGH SCHOOL EDUCATION 

DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Number of cases 


209 


207 


167 


119 


188 


142 


158 


193 


Field 


















Scientific 


1% 


0% 


1% 


2% 


-1% 


0% 


1% 


-4% 


Mechanical 


-2 


-1 


1 


1 




0 


0 


-1 


Clerictl 


0 


0 


1 


-1 




0 


2 


1 


Computationil 


0 


0 


-1 


• 0 




4 


4 


0 


Sales 


0 


-1 


0 


-1 




1 


1 


-1 


Social Service 


-1 


-1 


-2 


1 




1 


2 


2 


Verbal 


0 


0 


-1 


-1 




0 


-1 


1 


The Arts 


1 


0 


0 


3 




0 


2 


0 


No Choice 


-1 


3 


7 


5 




-1 


2 


4 


Individual Changes 


















in Chosen Field 


38% 


36% 


37% 


40% 


33% 


35% 


35% 


32% 



ERIC 



Analysis 

1. Slightly more than 1/3 of the students at all levels change their occupational fields 
regardless of whether or not they have group guidance. 

2. Proportion marking '"no choice" shows favorable reduction for DM E group only; 
changes for SAAS and CGP are in the hypothesized direction. 

3« No noteworthy differences in occupational changes arc apparent between experimental 
and control overall. 
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ITEM 5-5 

COMPARISON OF CHANGES l^5 PERCENT CHOOSING 
CCC'JPATIONAL FIELDS KEQUIIUNC. r'OST HIGH SCHOOL EDUCATION 

DM EGIS SAAS CGP 



• 


E 


C 


E 


C 


E 


C 


E 


C 


Number of cases 


209 


207 


167 


119 


188 


142 


158 


193 


Field 


















Scientific 


0% 


0% 


1% 


-3% 


-5% 


1% 


-1% 


-3% 


Mechanical 


1 


1 


-1 


2 


3 


-1 


0 


-2 


Clerical 


1 


0 


4 


3 


-1 


4 


4 


-1 


Computational 


0 


0 


0 


0 


2 


0 


1 


0 


Sales 


1 


1 


-1 


0 


1 


-1 


2 


1 


Social Service 


-3 


1 


1 


0 


6 


1 


-6 


1 


Verbal 


2 


0 


1 


-2 


1 


-1 


-1 


0 


The Arts 


-1 


0 


0 


-3 


-1 


2 


2 


3 


No Choice 


2 


4 


0 


0 


-7 


10 


1 


-1 


Individual Changes 


















in Chosen Fields 


45% 


47% 


53% 


56% 


54% 


55% 


51% 


45% 



Analysis 

1. Total percents indicating "no choice" on SQ-2 were as follows: 

DM EGIS SAAS CGP 

Experimental 38% 36% 19% 28% 

Control * 34% 34% 31% 25% 

Only SAAS is associated with a reduction of numbers in this category. 

2. Individual changes during the project period were typical for one-half of all students at 
all age levels. 

3. Differences between experimental and control group shifts within categories are not 
remarkable except for Scientific at grade eleven, Clerical at grade twelve, and Social 
Science at grades eleven and twelve. 

ITEM 8-7 

COMPARISON OF GROUP MEANS ON ATTITUDES TOWARD PLANNING 
DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQ-1 Mean 


16.53 


16.90 


15.96 


16.75 


16.57 


16.01 


16.15 


15.76 


SD 


3.24 


3.43 


2.96 


2.99 


3.34 


3.78 


3.12 


3.29 


SQ-2 Mean 


16.82 


16.68 


16.34 


16.69 


17.10 


16.06 


15.88 


15.68 


SD 


3.49 


3.50 


3.32 


3.05 


3.29 


3.73 


3.27 


3.68 


within groups 


1.19 


1.07 


1.69* 


-0.20 


2.57** 


0.23 


-1.27 


-0.38 


**z" between groups 


+ 


0.40 




0.91 




2.68* ♦ 




0.52 



Analysis 

h Only CGP fails to show expected differences between E and C groups within compo- 
nents. Statistically significant results are those for SAAS (P < .01) and EGIS E group 
(P < .05). 

2. A developmental trend to improvement was apparent insofar as item performance is 
concerned. Pretest means for the control groups indicate a decline from ninth to twelfth 
which is probably significant. 



^Indicates statistical significance at the .05 confidence level« 
**lndicates statistical significance at the .01 confidence level. 
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ITKM 9-8 

GROUP MEANS OF ABILITY TO IDENTIFY SPECIFIC GOALS 
DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQ-1 Mean 


10.49 


10.06 


10.60 


9.80 


11.48 


11.30 


12.11 


11.98 


SD 


3.93 


4.04 


4.30 


4.42 


4.00 


4.31 


4.15 


4.22 


SQ:2 Mean 


11.18 


9.98 


11.11 


10.49 


11.29 


11.49 


12.14 


12.37 


SD 


3.97 


4.25 


4.40 


4.53 


4.32 


4.31 


4.17 


4.19 


"t" within groups 


2.6S«* 


-0.34 


1.58 


1.69* 


-0.68 


0.62 


0.11 


1.59 


"z" between groups 




2.97*» 




1.17 




-0.43 




-0.49 



Analysis 

V t. A developmental trend for performance to improve with age can be noted by examin- 
ing pretest means. 

2. DM and EGIS treatment groups showed more gains than controls but SAAS and CGP 
control groups did better than the experimentals. • 

3. Only the DM component produced statistically significant differences both within and 
between groups. 

'Indicates statistical significance at the »05 confidence level, 
**lndicates statistical significance at the .01 confidence level. 



ITEM 10-9 

GROUP MEANS FOR KNOWLEDGE OF TRAINING REQUIREMENTS 

DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQ-1 Mean 


5.11 


4.85 


5.21 


5.24 


5.63 


5.35 


6.00 


5.97 


SD 


1.71 


1.76 


1.51 


1.57 


1.76 


1.94 


1.75 


1.80 


SQ-2 Mean 


5.16 


4.79 


5.43 


5.27 


5.70 


5.:^2 


5.81 


5.85 


SD 


1.82 


1.97 


1.79 


1.96 


1.73 


1.61 


1.73 


1.73 


"t" within groups 


0.33 


-0.35 


1.35 


0.14 


0.51 


-0.89 


-1.16 


-0.86 


"z" between groups 




1.97* 




0.71 




2.54** 




-0.25 



Analysis 

1. A trend to improved performance with age is apparent on this item. 

2. All treatment groups show small gains. SAAS and DM groups showed statistically 
significant differences between experimental and control on the post<test. All control 
groups either remained the same or showed a loss. 



"Indicates statistical significance at the .05 confidence level. ^ 
"'Indicates statistical significance at the .01 confidence level, ^ 
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ITEM 11-10 

GHOUP MEANS OF ABILITY TO RELATE VALUES TO ACTIONS ' 
DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


B 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQrl Mean 


10.94 


10,29 


10.11 


10.52 


12.16 


11.05 


12.19 


11.71 


SD 


4.23 


4.29 


4.53 


4.75 


4.26 


3.60 


3.88 


4.11 


SQ-2 Mean 


11.16 


10.33 


10.22 


10.27 


11.50 


11.12 


12.14 


11.55 


SD 


4.50 


4.46 


4.82 


4.41 


4.33 


4.61 


4.55 


4.60 


"i" within groups 


0.65 


0.10 


0.29 


-0.45 


-1.93* 


0.18 


-0.12 


1.47 


between groups 




1.88* 




-0.08 




0.75 




1.20 



Analysis 

1. A trend to improved performance with age can be observed. 

2. Gains in performance with groups favored E over C for DM and EGIS only. DM effects 
were statistically significant at the .05 level. SAAS Experimental shovvred a significant 
loss (P<.05). 

3* Control groups either remained essentially unchanged or showed a slight loss. 



ITEM 12-11 

MEAN RATINGS OF HELP RECEIVED IN EDUCATIONAL PLANNING 

DM EGIS SAAS CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQ-1 Mean 


10.73 


11.31 


10.45 


10.96 


11.04 


10.60 


10.96 


10.83 


SD 


3.60 


3.52 


3.87 


3.35 


3.08 


3.23 


3.21 


3.36 


SQ'2 Mean 


11.28 


11.02 


9.79 ' 


10.29 


11.07 


10.17 


10.76 


10.48 


SD 


3.28 


3.28 


3.9i 


3.73 


3.39 


3.26 


3.42 


2.73 


"t" within groups 


2.20* 


-1.06 


-1.86* 


-1.60 


0.10 


-1.44 


-0.76 


-1,54 


"z" between groups 




0.81 




-1.09 




2.41** 




0.86 



Analysis 

1. SQ-1 Means decline somewhat with age. 

2. AH control groups show a loss. The DM and SAAS experimental groups show gains but 
only DM is statistically significant (P < .05). 

3. EGIS experimental cases show a significant loss (P < .05). 



* Indicates statistical significance at the .05 confidence level. 
**lndtcates statistical significance at the .01 confidence level. 
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ITEM 13-12 

MEAN RATINGS FOR HELP RECEiVElJ) IN OCCUPATIONAL PLANNING 
DM iidiS 8AAS CGP' 





E 


C 


E 


C 


' E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQ-1 Mean 


10.96 


11.28 


11.05 


11.23 


11.14 


10.45 


11.61 


11.10 


SD 


4.19 


4.47 


4.64 


4.12 


3.77 


4.23 


3.97 


4.09 


SQ-2 Mean 


10.53 


10.31 


10.24 


10.67 


11.72 


10.39 


11.34 


10.48 


SD 


5.11 


4.92 


4.50 


4.34 


4.08 


4.65 


4.26 


3.95 


"t" within groups 


-1.07 


-2.55*' 


-2.12' 


-1.22 


1.79' 


-0.15 


-0.90 


-1.86 


•*z" between groups 




0.44 




-0.81 




2.74** 




1.96* 



Analysis 

• 1. No consistent developmental trend was noted for performance on this item. 

2. Control groups showed a loss on all components. 

3. Only the CGP component showed a statistically significant between-group difference. 
This was based upon a greater relative loss for control rather than a gain associated 
with treatment. 

4. Only SAAS showed a significant treatment group gain. 



ITEM 16-24 

MEAN RATINGS OF EDUCATIONAL GOAL SATISFACTION 

DM EGIS SAAS CGP 





E 


C 


E 


C 


E . 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQrl Mean 


12.54 


13.86 


12.78 


14.26 


14.01 


13.70 


14.84 


13.81 


SD 


5.41 


4.72 


5.87 


4.23 


4.38 


4.73 


4.05 


4.64 


SQ-2 Mean 


13.36 


13.49 


13.13 


13.17 


13.82 


13.02 


14.00 


12.95 


SD 


5.03 


4.97 


4.97 


4.87 


4.84 


5.32 


4.65 


5.09 


"t" within groups 


2.05* 


-1.15 


0.78 


-2.39** 


-0.59 


-1.59 


-2.52** 


-2.36** 


within groups 




-0.25 




-:0.05 




1.42 




1.99* 



Analysis 

1. A persistent trend for increases with age is apparent. 

2. Control groups showed losses on all components. 

3. Within-group gains occur for DM and EGIS experimental groups only. 

4. Were it not for the large initial differences between means, a between-group difference 
at a significant level would probably be apparent for DM and EGIS as well as CGP. 



• * Indicates statisiical significance at the .05 confidence level. ; 
**indicates statistical significance at the .01 confidence level. 

ERIC 
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ITEM 17-15 

MEAN RATINGS OF OCCUS-. % • IOn'AL GOAL SATISFACTION 



DM 



EGIS 



SAAS 



CGP 





E 


c 


E 


c 


E 


c 


E 


c 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQrl Mean 


11.79 


13.30 


12.43 


14.05 


12.87 


13.24 


14.32 


13.13 


SD 


6.10 


5.77 


5.82 


4.76 


5.22 


5.37 


4.52 


5.23 


SQ:2 Mean 


12.61 


12.97 


12.03 


13.17 


12.99 


11.96 


13.61 


12.66 


SD 


5.77 


5.39 


5.73 


5.30 


5.62 


5.86 


5.38 


5.13 


"t" within groups 


1.67* 


-0.82 


-0.80 


-1.72* 


0.27 


-2.91 


-1.99* 


-1.26 


*V between groups 




-0.66 




-0.70* 




1.61 




1.68* 



Analysis 

1. Several sites showed many zero scores on this item which increased the SD and SEM to 
impair significance testing. 

2. No persistent developmental trend was noted. 

3. All control groups show losses. 

4. Both SAAS and DM components show gains for their experimental groups but only the 
DM gain is large enough to be rignificant. i 

5. Between-group differences wer ^ significant for EGIS and CGP. The difference was 
based on relative losses or initial group differences rather than gains. 



ITEM 18-16 
MEAN RATINGS OF SELF-CONFIDENCE 



DM 



EGIS 



SAAS 



CGP 





E 


C 


E 


C 


E 


C 


E 


C 


Sample Size 


209 


207 


167 


119 


188 


142 


158 


193 


SQrl Mean 


10.54 


11.55 


10.96 


11.97 


10.99 


11.02 


11.86 


11.58 


SD 


4.51 


4.18 


4.25 


3.65 


4.08 


4.49 


3.32 


3.71 


SQ-2 Mean 


11.44 


11.36 


11.34 


11.47 


11.56 


10.63 


11.68 


11.12 


SD 


3.97 


3.90 


3.90 


4.07 


4.03 


4.14 


3.50 


4.01 


"t" within groups 


2.69»» 


-0.64 


1.15 


-1.27 


1.79^ 


-1.05 


-0.69 


-1.59* 


*V between groups 




0.22 




-0.27 




2.06 • 




1.38 



Analysis 

1. No developmental trends to improvement were noted. 

2. All control groups showed losses. 

J. Significant within-group gains occurred for the DM and SAAS components. CGP was 
the only component not showing gains for the experimental group.^ 



ERLC 



^Indicates statistical significance al the .05 confidence level. 
** Indicates statistical significance at the .01 confidence level. 
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SUMMAItY CHART OV FINDINGS IJY COMPONK NT AND SQ ITEM 

FINDING* 

ITEM 



NO, 


FUNCTION 


DM 


EGIS 


SAAS 


CGP 


M 


Plan for major field of study 


0 


0 


0 


0 


2-2 


Self-cstimatc of ability 


♦ 


+ 


0 


+ 


3-3 


Development of educational plans 


♦ 


♦ . 


0 


0 


4-4 


Development of occupational plans—HS, 


+ 


0 


0 


0 


5-5 


Development of occupational plans— Coll. 


0 


0 


+ 


0 


8-7 


Attitudes coward planning 


•I- 








9-8 


Discrimination in goals and objectives 


++ 


+ 




0 


10-9 


Kiiowlcdge of training requirements 


+ 






0 


IMO 


Ability to relate values to actions 




+ 




0 


1211 


Estimate of educational help 


++ 




+ 


+ 


13-12 


Estimate of occupational help 








+ 


16-14 


Educational goal satisfaction 


♦ 




+ 


0 


17-15 


Occupational goal satisfaction 


++ 


+ 


+ 


0 


18-16 


Self confidence 


++ 


+ 




+ 



NOTE: The above findings should not be read as an evaluation of the media! They only 
suggest the contribution of the media to YGS goals which may vary from those 
intended for the media alone. Other gains from the media were obviously not 
measured in this study. 



* Legend 

•H* Statistically significant 

• + Positive 

0 Equivocal ' V 

O - Negative 

ERIC 
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PROCESS SUMMARY 
DECISION MAKING COMPONENT 
FUNCTION RESULTS BY SCHOOL 

Mark Keppel Cosa Robic Traweek Buchscr Cotton Compositc^^^ 



No. of Leaders * 




3 


11 


5 


10 


7 


ln*Service Hours 


n.a. 


3 


3 


2 


4 


3 


Avg. Hrs. on Unit 


n.a. 


13 


18 


10 


31 


18 


Avg. SQ-1 Admin. Time 


n.a. 


55' 


102' 


46' 


75' 


70' 


Avg. SQ-2 Admin. Time 


n.a. 


55* 


58' 


36' 


41' 


48' 


Percent Benefitting 


n.a. 


n.a. 


76% 


45% 


69% 


63% 



Media Evaluation 

1« Students liked: The discussion; format; self-assessment; case studies; risk-taking exer- 
cises; role playing. 

2. Students disliked: Reading difficulty; irrelevant case material; writing personal values 
down; lectures; timing unit at end of day when friends out (Covina); amount of writing 
required. 

3. Leaders liked: Intrinsic motivation of materials; values section; eye appeal of booklets; 
discussion sessions; discussing personal values with students. 

4. Leaders disliked: ''Middle-class white" value emphasis; reading difficulty; lack of time; 
irrelevant cases for non-college bound. 

5. Recommendations: More leader in-service; spread unit out over time; more lower-middle 
class examples; reduce reading level; incorporate in regular school program; put in 
English curriculum; increase role playing; put less emphasis on workbook. 

PROCESS SUMMARY 
EDUCATIONAL GUIDANCE INFORMATION SERVICE COMPONENT 
FUNCTION RESULTS BY SCHOOL 





Mark Keppe! 


Casa Rob!e 


Covina 


Buchser 


Monterey 


Composite 


No. of Leaders 


n.a. 


4 


4 


n.a. 


n.a. 


4 


In-Service Hours 


n.a. 


2 


2 


n.a. 


n.a. 


2 


Avg. Hrs. on Unit 


n.a. 


8 


9 


n.a. 


n.a. 


8 1/2 


Avg. SQ-1 Admin. Time 


n.a. 


55' 


90' 


n.a. 


n.a. 


72' 


Avg. SQ-2 Admin. Time 


n.a. 


55' 


75' 


n.a. 


n.a. 


65' 


Avg. Pupils/Unit 


n.a. 


32 


35 


n.a. 


n.a. 


33 


Percent Benefitting 


n.a. 


n.a. 


80% 


n.a. 


n.a. 


n.a. 


Media Evaluation 















L Students liked: Interest tests; exercises relating values to decisions; doing post high 
school planning. 

2. Students disliked: Time spent on tests; lectures, steps on decision making; reading diffi- 
culty; lack of personal relevance in examples. 

3. Leaders liked: Goals of unit; discussion of values; test interpretation materials; steps on 
decision making. 

4. Recommendations: Convert materials to multi-media format; use at Gd. 1 1 ; reduce 
amount of testing; provide occupational information films prior to unit. 



(1 ) Average or typical trend 

(2) Not available at time of lummar^ 
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PRbCUSS SUMMARY 
SELF APPRAISAL AND ASSESSMENT STRUCTURE COMPONENT 



FUNCTION UESULTS »Y SCHOOL 





Mark Kcppcl 


Catta Kobic 


Covina 


Buchscr 


Monterey Composite 


1 

No. of Leaders 


n.a. 


4 


S 


6 


n.a. 


5 


in-Scrvicc Hours 


n.a. 


2 1/2 


4 


0 


n.a. 


2 1/6 


Avg. lirs. on Unit 


nA. 


10 


18 


91/2 


n.a. 


12 1/2 


Avg. SQ-1 Admin. Time 


n.a. 


45* 


90' 


SO* 


n.a. 


62' 


Avg. SQ'2 Admin. Time 


n.a. 


45* 


75* 


40' 


n.a. 


53' 


Avg. Pupils/Unit 


n.a. 


28 


3S 


26 


n.a. 


30 


Percent Benefitting 


aa. 


6796 


n.a. 


67% 


n.a. 


67% 



Media Evaluation 

1. Students liked: Planning help; movies; stories; discussion. 

2. Students disliked: Limited number of movies; information about interests and abilities 
too general; goals too long term to relate to. 

3. Leaders liked: Help in matching interests to abilities; materials; organization of unit; 
aims of unit. 

4. Leaders disliked: Poor correlation between workbook and guide; excessive abstract 
work; materials promised student more than they could deliver* 

5. Recommendations: Team teach unit; personalize instruction more; make exercises 
more concrete and speciflc. 



PROCESS SUMMARY 
COMPARATIVE GUIDANCE AND PLACEMENT PROGRAM 
FUNCTION RESULTS BY SCHOOL 





Mark Keppel 


Casa Roble 


Covina 


Buchser 


Monterey 


Composite 


No^ of Leaders 


n.a. 


1 


3 


1 


n.a. 


2 


In-Service Hours 


n.a. 


0 


4 


6 


n.a. 


3 


Avg. Hrs. on Unit 


n.ai. 


11 


8 


10 


n.a. 


10 


Avg. SQ-l Admin. Time 


n.a. 


6ff 


75* 


40* 




59* 


Avg. SQ:2 Admin. Time 


n.a. 


60* 


60' 


IS' 


n.a. 


4S' 


Avg. Pupils/Unit 


n.a. 


30 


35 


32 


n.a. 


32 



Media Evaluation 

1. Students liked: Seeing how their interests matched their abilities; getting percentile 
rankings; filling out interest questionnaire. 

2. Students disliked: Lengthy testing time; not enough new information gained; not 
relevant for those planning no post-high school education. 

3. Leaders liked: Content of materials; way test related interests, values, and abilities; 
discussion. 

4. Leaders disliked: Testing time; not enough new information gained to warrant time 
invested. \ 

5. Recommendations: Limit use to post-high school bound; providb more complete mate- 
rial's for interpretation; reduce testing time; provide more follow-up sessions. 
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CONCLUSIONS 

To facilitate drawing final conclusions, this section has been organized to answer two 
questions: 

(1) What difference did the project make with regard to each of the ten areas of 
student development? 

(2) How are these differences relevant to assessing progress toward YGS goals? 
Impact on Areas of Student Development 

(1) Evidence that the project activities would provide an increase in the development of 
self-knowledge of abilities and values was obtained from performance trends on SQ 
items #2 and #10. Overall results on self-ratings of ability show that those participating 
in a guidance curriculum become more positive while those not participating become 
more negative. While not statistically significant, those receiving guidance generally per* 
form better on a task assessing knowledge of values. 

(2) Understanding of Decision-Making skills was generally better (although not statistically 
so) among those participating in the guidanc^currtcutum. (Item #10) 

(3) Awareness of occupational and educational choices was better in the case of those 
participating in the guidance curriculum in the three components, DM, EGIS, and 
SAAS. CGP students did not show benefits. (Item #9) 

(4) Gains in the ability to specify goals or objectives were greater for those receiving the 
DM and EGIS components but not for those in SAAS and CGP. (Item #8) 

(5) Personal planning was improved more for those in the DM, EGIS, and SAAS compo* 
nents, but not CGP. (Items #3, #4, #5, #7) 

(6) Gains in confidence for personal goals and plans were significantly greater for those 
participating in the guidance curriculum in the DM and SAAS components. While not 
statistically significant, CGP and EGIS group members also did better than controls in 
this area. (Items #14, #15, #16) 

(7) Plans for meeting objectives became more specific in the case of those participating in 
the guidance curriculum in the components of DM and SAAS but not EGIS or CGP. 
(Reductions in **no plans** on Items #3, #4, ^5) 

(8) Knowledge of information sources increased significantly in the case of those partici- 
pating in the guidance curriculum in the DM and SAAS components. Positive out non- 
significant gains occurred in the case of CGP students. Findings for those in EGIS were 
negative. (Items #11 and #12) 

(9) Increased information seeking behavior, while not directly observed, was inferred as 
being increased from responses on Items #11 and #12. 

(10) Knowledge of specific training requirements was improved by participation in the guid- 
ance curriculum for all but CGP participants. Gains were not sutistically significantt 
however. (Item #9) 

Other Conclusions 

(1) Interests and commitments of students were generally unstable. Changes in majors and 
occupational plans were noted in from one third to one half of all students. 

(2) Analysis of SQ-2 responses show increases in zero scores on items toward the end of 
the instrument. Coupled with leader reports that administration times were generally 
reduced over SQ*1, some question of loss of actual gain due to instrument error must 
be entertained. 
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(3) The DM component yictdcd the moit pervasive positive effects as messurcd. Next were 
the S/j»S jnd UGIS components. 

(4) Ucsultt in some ci%r% were clouiled due to ihc obvious failure of the sampling proce- 
dures to produce equivalent groups bctw^cen experimental and control conditions. Thb 
further hmdercd the statistical testing design employed. 

(5) Increasing the amount of time provided for group guidance appears to produce Im* 
proved benefits according to the process data obtained for the DM component 



PROGRESS TOWARD YOUTH GUIDANCE SYSTEMS OBJECTIVES 

While the activities of this project focused on only a limited aspect of YGS« the guid- 
ance curriculum, it is felt that sufficient positive Hndings were obuined to validate this 
element as vital in the system. The umpie was broadly oascd and, while not as comprehen- 
sive in ethnic coverage as would be desirable, provides a substantial cross section ot itudencs 
for generaliaing to most high Khools. 

Evidence obuined su^ests that while benefits from the guidance curriculum mav be 
greatest at the eighth and ninth grade levels, positive effects can generally be expected from 
grades eight through twelve using the media and procedures described. 

The data also suggested that it is feasible to use commercially prepared nuterials. 
Although four particular media components were selected for this studv, other materials can 
be obtained which may be expected to produce equal or greater benents. 

The most imporunt test for this project was whether or not the results obtained would 
support the insertion of a guidance curriculum in the general sdiool program. It is dear that 
if the public schools are to take responsibility for providing career guidance to all students, 
it must be throu^ a program which is an integral part of tne general curriculum. This study 
shows that such a program of group guidance can be both feasible and effective. 
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NAME 



YOUTH GUIDANCE SYSTEMS SO 1 
STUDENT QUESTIONNAIRE 

- SCHOOL, 



QRAOE. 



DATE. 



MALE^ 



«JO*37) 
HEMAH; 



Cirdi 

Col. No. 



40 



41 



42 



43 



(38) 



1. Tilt count of itwdy th«i I om folloi^Ao 4a high ichoof It: 
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M Coll«v« Prtp ^ 
_^ Id) Homt Economici ' _ 

2. iMOuMtitknattmy •biMty loilotoodithoolifyoftii: 
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_^ la) Superior _ 
...^ IW Above Averofft 
^ Id Av«f«o« 

X f.ly knmcdlm pitnt •fttr friduatlon ort: 
IChfck ofs$ ontyl 

_ la) Four ytar SUM Untvtrtity 
_ IM Four vaar Statt Coltt9a 
_^ lei Frtvata CoMf9t Of Un«vtrMty 

Id) Community Collfgi • BuUMm 
_ M Community Colltffa • Vocatlonal'TfchrUeal 

If) Community Coitaga • Two yaar AA Oaortt program 
_^ Igl Community Coilaaa • Tranifar program to four yaar 
_^ Ih) BuiinanCoilaga 



OROUPi EXPERIMENTAL. 

CONTROL 



la) Oanaral 

Ifl Induitrlal Arti4hop 
III VOMiiiMlShop 
(h) Ftoa Arti 



(d) 
(at 



•alow Avaraga 



ID taautician School of Coinage 

(D Other SpacMifod Technical or Trade School 

(kl ¥iotk 

ID MmtarySary^ 

Iml Apprtnticefhip Tr^aintng 

Ifil HouieiMie 

lot Volunteef Orgenifation(Viiie.ete4 

Travel 
1^ MoFlam 



PLEASE NOTE: 

ANSWER 4 or S - whichever eppliet 



4. If you do not plan to continue your formel education ef ter groduedng from high aehoot* in tn^hlch oooupetlonel field end level you leelt work 

_ la) Scientific: esampla - Lab AHiitant M Salei: enan^ -CarSaleimen 

_ (b) Mechanical: tAomple » Truck Or«ver If) Social Service'. OMmpie « Coime t olog i e t 

Ic) Clerical: anample - Typtit (gl Vertel: esemple - Froofreeder 

... Id) Compuutional: cuample - Oroeery Checker ... (hi TheArtt? CRampla -HouieFeWiter 

.. 10 fHoChoice 

5. What kind of prof etiion or |ob do you wont to get efter completing your poH hl|^ ichool education^ 

.. le) Scientific: CRempie - Oeologitt ... M Selet: eaemple - Selei Manager 

... lb) Mechanical: asample - tngineer ... (f) SoclaH Service: etiampM - Fmlgn Service 

... Id Oarlcal: aaempie - Accountant (g) VeiM: eumple - Librarian 

_ Id) Compuutional: asampla - Actuary ... (hi TheArti: ewemple - Symphony Munden 

(i) NoChoiee 

t. In the left column write the number of couftet you hav^romplftadilnced»eSd> grade In oac^ dieeouran 





youi 


trt taking now. 




44 


HI 


Agrloulturt 




47 
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Art 




«0 


13) 


■utlnm 






141 


Homemjfcing 




M 


IB) 


Englidi 




SO 


16) 


Foreign l^enguaga 




«2 


17) 


Mathematict 




U 
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Science 




N 


IW 


Fhytieel education 
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n 


«« 


Fhyflcel Cduceiion 
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Social Studies 
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tt 


(3t 


(•! 


'bt 


.(ct 


(dl 


(«| 


MtihwnMtc* 
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(II 

izt 
w 

141 

W 

(•I 
(Tl 



(111 



(II 
131 
W 
W 
ISI 
W 
{f^ 

m 
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IIOI 

(III 
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(191 
(I4t 
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ifloiw mt • numb«f of sttttm^nti MKoot, oecu^tfM^ni, tnd mt^tng dfCiiiont. HM luttmt nt caftn*iiv, «Ad piact • ctiKk by ttit 
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of my ability and Mtaratu a«id how thait ralata to 
poiMbIa occupaticnal choicat. 

I can do moit any tnlnf il I try Hard anough at It. 

Ivary atudant ihould plan to apMy to a collaga or 
tinlvtrtliy. 

Tha tmt way to plan tha fu tura H to dadda aart y on i 
oecupation and t tick to It 

I raalty don^ know what my maWt abllUlat aro. 

ftohAtng ahaad H poinHan; daeltioni should ba mada 
dia tima orrlm* not tMlora. 



fil Cvffyonahai about tha lamaabMltiai. 

W I t'l Important to laarn tMtat It takM to 9>( ^to varloui 
oeoupationi 

(lot No mattar what a panon doH N can't changa hit 
abHltiat vary much. 
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OtMarM 
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.M 
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TNcoumtl lakttniehooldonllwf mwchtodewritti 

my eoeupttlenal «o*li. — (d (hi Id __(dl Id 

tnirvin|nwl«ta)WProbl«mahdltnbatllodtlWwih«probttmlniwchtwivlh«iiH«rtUt«p«elltcm Thit it not Miy lo do. for 
lumpta. you migtil uy, "I want to do lomtihlAa fun IM tufning." Ttiit H uncltar ond vtgut, bacww iMrt art to many ponibiUllai ai lo 
wNti (wn mtghi b«, Vour wifh btcomtidMr Mhtn you narrovy'it down to wmtlhing tptcidc, tuch at, "I would Hka lo gtl logtlhtr with my 
frtandi and |0 toowtin«," In ihn cait you can itari maktng plant and pfocatd along a count o< action twch M calling up your Irltndt or atklng 
your laitttr (or iht car, Tha (dlowmg art a <ni ol goait a ptrton m*ghi hava; toma art ipteille and clear: oihart laad to no couria of action, 
^ul a cbeck on Iha Una whicit corrttpondi to your opinion ol Iht tutamani. Tha hrtl two ara aiiampltt. 
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I wantiobaiuectalul. 

I want to mailt (30.000 a yaar within S yaan el ttartlnf worli. 

I want to ba a bai itr ttudint. 

( want to gtl aecapMd by l^anrard. 

I want to gtl a tob thai it (un and inltrttting, 

I wam to gtl an appointmtni with my guldanct Muntaler lo laXi about butinati leheel. 

I want to b« a l«anttd olumbtr. 

I want to conitnua my tducatien attar high ichod. 

I want to learnt rtneh. 

I W4ih I GOuW davtiop lemt mKhanieal tkatt. 

I want to gtl a iob «n TV rtpaw at toon at I f inlth ichod. 

I want 10 a«pand my general knowledge ol the world. 

I want to take a courte m eiccironict na«i lemttitr. 

I want to l*nd out mora about lha tncomt pott4)«litltt in dtlltrtni oecupailond fitldi. 

I want avaniualiy to work m a piaet whera I deal with paeple (rom many counlriet. 

I want to gel an •niern povlton wtih the State Oeparimani ihit tummar. 

I want to read an the «.hod (ianH>Meii on oecui»ai*onal oikporiuniiiet in appliince repair. 

I want aM ol my court** He« i tamttier to tftai with ideat which are rdcvani lor young peoda. 

I want togd raytNtail to vole at loen at I «m tightaan. 
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vfmi If vv« moM MHviy iwvi QT fuuciiiofi Qr iriininB nQffuvii iQr 9W%n oi tnf Iff occupiiiOnir CntCK \m Mnv lOf iOCh OCCUpotlon 


Cttii 

t^id Ma 






High 


Appran* 


Ttehnlcal 


Soma 


4 


Mora than 




OM«MffOA 




iteathtp 
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(a) 


Ibl 


Id 


Idl 


(al 


(II 


IB 


(Bl 


Potlctmtn 


(al 


Ibl 


Id 


Idl 


(d 


III 


IS 


(91 
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(131 


Swrtiary 


(al 


Ibl 


(cl 


tdl 


(d 


Ifl 
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Judy it In hff latt yetr of high Khool. Htr fttht r hM worktd for Ihf post office for 16 years. She is thff oldest daughter In the family and has four younger brothers, 
• biby lister, and an older brother tn college. She it not sure what the wants to do after she graduates* She has been an honor student throughout high school. 
Because Khool is easy for her she ties not had to study very much end spends much of her time in other activities. She works one day a week as a volunteer at the 
hospital, enioys «t« and thinks she might like to be • nurse. She would like to have a car. 
iudy's mother wants Judy to live at home alter graduation and help with the younger children while she goes to business school at r^lght. Judy's father thinks she 
Ocioht to gel a job to thet she can save money for nursing school. Judy's boyfriend, irv. has askea her to mBrry htm after graduation, against the wishes of her 
family. Her counselor end teachers think she should go to college. 
Judy has some decisions to make. She has the ability and grades to go to college. She could get a Kholarship. What she does depends on what she considers most 
knporunt, her values. Select the values that influence eMh one pf these decisions. You may check not more than three choices on each line, if more than one value 
letms to be important m that decision. 

Being Getting Accept* Immed- Achiev- Respect 

in- tn ing Re* iate Accept* ing Re* for 



Making Educe- sponsi* Pleas- Being ing other cogni* Helping Author- 
dent Money tion bitity ure Honest Opinions tion Others ity 

Judy decides to stay home and go to 

37 (II (a) Ibl (cl Id) (e) (ft (g) th) (il ^J) business school at night. 

Judy decides to live at home, get a job 
30 (31 (at (b) (cl (dl (el (f) (gl (h) (0 « I so she can buy a car. 

Judy dec»de5 to join a work-study 

33 (31 (a) (b) (cl (d) Ul (0 fg) (h) li) (i) prooram at a nursing school. 

• Judy aski her parencs for the money to 

» (41 (d (b) (cl (dl (d (II (gl (hi 1)1 li) go to nursing school. 

Judy asks her favorite teacher what she 
» (81 (a) (bl Id (d) (d (0 Ig) Ihl li| |j| she should do. 

« («) Id (bl tel (d) (al (fl (g) (hi lil (jl Jody marries Irv. 
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12. Indicate how much the foKowing contacts helped you in 6DUCATI0NAL PLANNIN G while you were in Junior and Senior High School* 
Check in proper column for each listed) 

EDUCATIONAL PLANNING HELP , such as: Junior and Senior High School cour^ awning, further training, future education* college 
entrance planning, etc. 
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Not 
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a lot 
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at all 
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Oroup Guidance Program 
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Films and Pamphlets 
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Id 


(d) 
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* 13. Ifidicole how much tho following contocU holpod you in OCCUPATIONAL PLANNING whilo you wore in high school. (ChdcK (n propor 
column for fsch littod. ) 



OCCUPATIONAL PLANNING HE LP, such as: Future coroer or job choice, job roquiroments, job opportunities, and focal career 



Card 3 

Col. No. 

52 

o3 

&1 

55 

56 

57 

58 

59 
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(3) 
(4) 
(5) 
(6) 
<7) 
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at all 
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Teachori 
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Ibl 
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Administrators 


(a) 


(b) 
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Friends 


___(a) 


(b) 


(c) 


«d» 


Parents and Retatives 
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(d) 


Group Guidance Program 
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(c) 


(d) 


Films and Pamphlets 


zzl'j 


lb) 


(c) 


(d) 


Work Experience 




(b) 


(c) 


(d) 





14. 


Indicate how much the following people helped you while you 


wera in school vii:i''P^:^S'OiV'AL PfiCfitEMS. Check in proper column 






for each listed. 
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Not 


None 








• lot 


soma 


at all 


sought 


60 


Ill 


Counselors 


la) 


(b) 


(c) 


(d) 


61 , 
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Teachers 
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Id) 


62 
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Administrators 


la) 
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(41 


Friends 
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(c) 


Id) 
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Parents and Relatives 


la) 


(b) 
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Clergyman/Church Personnel 
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PUTTING THINGS TOGETHER 



Name 



Grade 



Card 4 

Col. No. 

8 

9 
10 
11 
12 
13 
14 
15 
16 
17 . 
18 
19 
20 
21 
22 



1 5. In the left column write the number of courses completed in each subject area. On the right fill in your average grade. 



(1) 


Agriculture 


(2) 


An 


(31 


Business 


W 


Homemaking 


is) 


English 


(6) 


Foreign Language 


(7) 


Mathematics 


(8) 


ScierKe 


(91 


Physical Education - Girls 


110) 


Physical Education - Boys 


(11) 


Social Studies 


(121 


Music 


(13) 


Industrial Arts (Non-Vocational) 


(14) 


Industrial Arts (Vocational) 


(15) 


Other 



Now look again at your Educational Plans (Item 3), your Occupational Plans (I tents 4 & 5)* How you Rate Your Abilities and Interests (Page 3), 
The Grades You Have Made (This Page), and answer the following questions: 





16. 


For Your Educational Goals 








Don't 


Very 










Very 


Fairty 


Know 


Little Little 


23 


ff) 


Is your course of study relevant? 




(a) 


(b) 


(c) 


(dl 


24 


(2) 


Are the subjects you are taking relevant? 




(a) 


(b) 


(c) 


(d) 


25 


(3) 


Are your abilities? 




(a) 


(b) 


(c) 


(d) 


26 


(4) 


Are your interests? 




(a) 


(b) 


(c) 


(d) 


27 


(5) 


Are your grades? 




\b) 


(b) 


(c) 


(d) 




17. 


For Your Occupational Goala 












28 


(t) 


Is your course of study relevant? 




(a) 


(b) 


(c) 


(d) 


29 


(2) 


Are the subjects you are taking relevant? 




(a1 


(b) 


(c) 


Id) 


30 


(3) 


Are your abilities? 




(a) 


Ib) 


(c) 


(d) 


31 


(4) 


Are your interests? 




(a) 


(b) 


(c) 


(d) 


32 


^5) 


Are your grades? 




(a) 


(b) 


Ic) 


(d) 




18. 


Hovv confident are you? 


Very 




Fairly 




Little 


33 




Confident 


Confident 


? 


Confidence 


Ill 


About your abilities? 


(a| 




(b) 


Ic) 


Id) 


34 


(2) 


About your interests? 


(a) 




_^(b) 


(c) 


(d) 


35 Q 


(3) 


About the sublccts you are takirtg? 


(a) 




(b) 


(c) 


Id) 




(4) 


About achieving your goal? 


— 

T 




(b) 


(c) 


(d) 








Appendix A (Confd.l 







le) 
le) 
l«> 
la) 
l«) 



le) 
la) 
le) 
le) 
la) 



Very Lima 
Confidence 

(a) 

la) 

la) 

(a) 



STUDENT QUESTIONNAIRE 



\ 
I 



NAME 




8'27 

1** •iff 


GRADE 






(36.37) 


MALE (1) 


FEMALE (2) 



SCHOOL. 



DATE. 



Cardl. 

Col. No. 

39 



1. 



40* 



41 



(38) 

The course of study that I am following in high school is: 
( Check one only ) 

(a) Agriculture 

(b) Business 

(c) College Prep ^ 

(d) Home Economics ^ 

I would estimate my ability to do good school work is: 
(Check one only ) 

(a) Superior 

(b) Above Average 

(c) Average 

My immediate plans after graduation are: 
(Check one only ! 

(a) Four year State University 

(b) Fdur year State College 

(c) Private College or University 

(d) Community College • Business 

(e) Community College • Vocational-Technical 

(f) Community College • Two year AA Degree program 

(g) Community College > Transfer program to four year college 

(h) Business College 



CROUP: X 



(e) General 

U) Industrial Arts^hop 

(g) Vocational Shop 

(h) Fine Arts 



(d) Below Average 

(e) Poor 



3. 



(i) Beautician School or College 

(j) Other Specialized Technical nr Trade School 

(k) Work 

(I) Military Service 

(m) Apprenticeship Trairiing 

in) Housewife 

(o) Volunteer Organization (Vista, etc.) 
(p) Travel 
(q) No Plans 



PtEASE READ QUESTIDNS 4 ANO 5 ANO ANSWER ONE ONLY - WHICHEVER APPLIES. 



42 



4. If you do not plan to continue your formal education after graduating from high school, in which occupational field and level will you seek work 



(a) Scientific: example — Lab Assistant 

(b) Mechanical: example — Truck Driver 

(c) Clerical: example — Typist 

(d) Computational: example - Grocery Checker 



(e) Sales: exampla - Car Salesman 

(f) Social Service: example — Cosmetologist 

(g) Verbal: example — Proofreader 

(hi The Arts: example — House Painter 
(il Np Choice 



43 



What kind of profession or job do you want to get after completing your post high school education? 

(a) Scientific: example — Geologist _ 

(b) Mechanical: example — Engineer 

(c) Clerical: example — Accountant 

(d) Computational: example -- Actuary 



(e) Sales: example — Sales Manager 

(f) Social Service: example - Foreign Service 

(g) Verbal: example — Librarian 

(h) The Arts: example - Symphony Musician 
(il No Choice 



6. 



How do you rate yourself (compared to others of your age or grade) in each of the following areas? Select only one 
rating which best applies for each of the 15 areas, in ability and interest. 



Card 2 
Col, No. 

14 

16 
18 

H 

n 

M 



BELOW 



ABILITY 

ABOVE 



INTEREST 



ERIC 





POOR 


AVERAGE 


AVERAGE 


AVERAGE 


OUTSTANDING 


LIKE 


NDIFFERENT 


DISLIKE 


(1) 


(a) 


(b) 


(c) 


(d) 


(e) 


Writing 


^la) 


(b) 


(cl 


(2) 


(a) 


(b) 


(c) 


(d) 


(e) 


Reading 


(al 


(b) 


(cl 


(3) 
(4) 


(a) 

(a) 


(b) 
(b) 


(c) 


(dl 


(e) 


Mathematics 


(a) 


(bl 


(cl 


(cl 


(dl 


(e) 


Artistic 


(a) 


(b) 


(c) 


(5) 


(a) 


(b) 


(cl 


(d) 


(e) 


Athletic 


(al 


(bl 


<cl 


(6) 


(a) 


(b) 


(c) 


(d) 


(e) 


Musical 


(a) 


(bl 


(cl 


(7) 


(a) 


(b) 


(c) 


(d) 


(e) 


Making good grades 


(a) 


(b) 


(cl 


(8) 


(a) 


(b) 


(c) 


(d) 


(e) 


Scientific 


(al 

(a) 


(b) 
(bl 


(cl 


(9) 


(a) 


(b) 


(c) 


(d) 


(e) 


Mechanical 


(cl 


(10) 


(a) 


(b) 


(c) 


(d) 


(e) 


Leadership 


(al 


(bl 


(cl 


(11) 


(a) 


(b) 


(c) 


(dl 


(e) 


Dramatic 


(al 

(al 

(al 


(bl 

(bl 


(cl 


(12) 


(a) 


(b) 


(c) 


(d) 


(el 


Making Friends 


(cl 


(13) 


(a) 


(b) 


(c) 


(dl 


(e) 


Self*discipline 


(b) 


(cl 


114) 


(a) 


(b) 


(cl 


(d) 


(e) 


Making reasonable decisions 


(al 


(b) 


(cl 


115) 


(a) 


(b) 


(c) 


(d) 


(el 


Taking risks when necessary 


(al 


(bl 


(cl 



Appendix B 



.7. 



Below are a number of stuten^ents about schoot. occupations, and making decisions. Head each stnton^ent corctuMv. and place o check by the 
•pproprtate letter, depending on how strongly you agree or dis&greo wilh the statement. If you disagree about as much as you agree with « 
itatemcnt. check column throe. 



44 

45 

46 

47 
48 

49 
50 



(11 
(2) 

(3) 

W 

iS) 

(6) 
(7J 



The rcc:..« • i-.a> i in hioh school influences what 
happens to t?i tht* future. 

My school has helped me improve my understandinq 
of my abilities and interests and how these relate to 
possible occupational choices. 

The best way to plan the future is to decide early on an 
occupation and stick to it. 

1 really don't know what my main abilities are. 

Planning ahead is pointless; decisions should be made when 
the time arrives, not before. 

It's important to learn what it takes to get into various 
occupations. 

The courses I take in school don't have much to do with 
my occupational goals. 



Strongly 
Agree 

U) 



J8) 
Jal 

Jb) 
Ja) 



Agree 



Jb) 

Jb) 
Jb) 



Neither 
Agree 

Disagree 

ic) 



(c) 

(c1 

• (c) 

(c) 

(c) 

Ic) 



Disagree 
LW> 

(dl 

( 1) 

(d) 

:(d) 

(d) 

(d) 



Strongly 
Disagree 

M 



Je) 

M 
M 



In trying lo solve any problem it is often best to define the probtem in such a way that there is a specific answer. This is not easy to do. For 
Example, you might say. "I want to do something fun this evening.'* This is unclear and vsgue. because there are so many possibilitres as to 
what fun might be. Your \'wish becomes clear when you narrow it down to something specific, such as, "I would like to get together with my 
friends and go bowling." In this case you can start making plans and proceed along a course of action such as calling up your friends or asking 
your father for the car. The following are a list of goals a person might have; some are specific and clear; others lead to no course of action. 
Put a check on the line which corresponds to your opinion of the statement. The first two are examples. 

SPECIFIC 



55 f1) I want to be successful. 

56 (2) I want to make S2Q.0C0 a year within 5 years of starting work. 

57 (3) I want to be a better student. 

58 (4) I want to get accepted by Harvard. 

59 (5) I want to get a job that is fun and interesting. 

60 (6) I want to get an appointment with my guidance counselor to talk about business school. 
6t (7) I want to be a licensed plumber. 

62 (8) I want to continue my education after high school. 

63 (9) I want to learn French. 

64 (10) I wish I could develop some mechanical skills. 

65 (11)1 want to get a job in TV repair as soon as I finish school. 

66 (121 I want to expand my general knowledge of the world. 

67 (13) 1 want to take a course in electronics nex^semester. 

68 (14) I want to find out more about the income possibilities in different occupational fields. 
59 (15) I want eventually to work in a place where I deal with people from many countries. 

70 (16) I want to get an mtern position with the State Department this summer. 

71 (17) I want to read all the school pamphlets on occupational opportunities in appliance repair. 

72 (18) I want all of my courses next semester to deal with ideas which are relevant for young people. 

73 (19) I want to get registered to vote as,soon as i am eighteen. 



Ja) 
(a) 
Ja) 
Ja) 
(a) 
Ja) 
(a) 
(a) 
(a) 
(a) 
Ja) 
Ja) 
(a) 
(a) 
(a) 
Ja) 
Ja) 
(a) 
Ja) 



UNCLEAR 

(b) 

(b) 

(b) 

(b) 

«b) 

(b) 

(b) 

(b) 

ib) 

(b) 

(b) 

(b) 

(b) 

(b) 

(b) 

(b) 

(b) 

(b) 

(b) 



Card 3 
Col. No. 



9. What is the most likely tevet of education or training needed for each of these occupations? Check the line for each Occupation. 



Occupation 



High 
Schoot 



Appreri* 
ticeshio 



Technical 
School 



Some 
College 



years 



More than 
4 years 



8 


(1) 


Doctor 


(a) 


(b) 


(c) 


(d) 


le) 


If) 


S 


(2) 


Lk:enscd plumber 


(a) 


(b) 


(c) 


(d) 


le) 


Ifl 


10 


(3) 


Chemical engineer 


(a) 


(b) 


(c) 


(d) 


le) 


Ifl 


11 


(4) 


Lawyer 


(a) 


(b) 


(c) 


(d) 


le) 


If) 


12 


(5) 


8arbef 


(a) 


(b) 


(c) 


(d) 


lei 


If) 


13 


f6) 


Architect 


(a) 


M 


(c) 


(dl 


le) 


If) 


14 


(7) 


Policeman 


(al 


(bl 


(cl 


Id) 


lei 


If) 


15 ^ 


(8) 


High School English teacher 


(a) 


(b) 


(c) 


(dl 


(el 


If) 


16 


19) 


Truck driver 


(a) 


(b) 


(c) 


Lid) 


le) 


If) 


17 


(10) 


Nurse 


(a) 


(b) 


Ic) 


_(d)' 


(el 


If) 


IB 


(111 


Secretary 


(a) 


(b) 


(c) 


(dl 


(el 


If) 


19 


(12) 


Electrician 


. - <a> 


(b) 


Ic) 


(dl 


(e) 


If) 


20 


(13) 


Social worker 


.(a) 


(b) 


ic) 


(d) 


le) 


If) 




114) 


Auto mechanic 


la) 


(b) 


Ic) 


Id) 


le) 


Ifl 


ERIC 


05) 


Airline stewardew 


ii) 


lb) 


(c) 


Id) 


le) 


If) 






Appcntlix B (Cont'd.) 


« 









hoi four younncr brotticrs, a bohy Sistcr, and nn otdor bpoihcr in college. She is not sure what she wants to do after she qrQflu«it(«i, She has 
boon an honor student throughout high school. Because school is cosy for her she'h/)^ not hod lo study very much and sponds much of her 
timo in other actis^ihcs. She works one duy a week as a volunteer at the hospital, enjoys it, and thinks she might like to bo a^nurta. Sho 
woMfd like to linvc a car. 

Judy's ♦nother wnnls her to hve at homo after gradu.ition and help with the younyor children while Judy goes lo business school atniqhX. 
Judy's f^t.ic thinks nhn nuqht to get a job so thnt she cun monoy tor nursing school. Judy's boyfriend, Irv, has asked her to marry him 
•ftc.' 6.^;t«#:»; -^'X :tGiiinst (he wishes of her lamiiy. Her counsr.lc 3tid Teachers think sho ^houfd go to college. 

Judy has some .locfrions 10 .niKe. She hns the ability nnd grades to go to college. She could get a scholarship. What she does depends on 
whet she consi^tcrs most impoctant, her values, Select the values that influence each one of these decisions. You may check not more man 
three choices on each line, if more than Ofio value seems to be important m that decision. ' ' 

Being Getting Accept- Immed* . Achlev« Respect 

CanI 3 In* an ingRe- iate Accept- ing Re- for 

^ depen*, Making Educa- sponsi- Pleas- Being ing Other cogni- Helping Author- 

COI. NO. ^^^^ Money tion bility ure Honest Opinions tion Others ity 

Judy decides to stay home end go to 
i\) (j) business school at ninht. 

Judy decides to live at home, get a job 
(i) , W so she can buy a car. 

Judy decides to join a work -study 
(i) i\) program at a nursing school. 

Judy asks her parents for the money to 
(i) W go to nursing school. 

Judy asks her favorite teacher what she 
U) (j) she should do. 

^•^ (i) Judy marries Irv. 



77 


(1) 


(a> 


ib) (c) 


<d) te) 


(f> 


(g) 


(h) 1 


30 




ia) 


(bl {c) 


16) (e) 


(f) 


<9» 


(h) 




Til 


(a) 


(b) (c) 


(d) <e) 


IfJ 


<9» 


(h) 


36 


(4) 


la) 


ib) <c) 


(d) (ft) 


(f) 


(9) 


_^<h) 




let 


(a> 


(b) (c) 


1d» (e) 


m 


(91 


(h) 


42 


(6) 




ib) \c) 


(d» (e) 


(f» 


(g) 


(h) 




11. 


Indicate how much the following contacts helped you in E DUCATIONAL PLANNING 






Check In proper column for each listed) 












EDUCATIONAL PLANNING HELP, such as: Junior and Senior High School course pi; 






entrance planning, etc. 


















Quite 




Not 


None 










a tot 


Some 


at all 


sought 


45 


(1) 


Counsefors 




(a) 


(b» 




4c) <d) 


46 


(2) 


Teachers 




(a) 


(b» 




(c) <d) 


47 


(3) 


Administrators 




(a) 


(b» 




(c) .(dl 


48 


(4) 


Friends 




(a» 


<b) 




(c) id) 


49 


(5) 


Parents and Relatives 


«a) 


Ib) 




(0 (d) 


50 


(6) 


Group Guidance Program 


(a) 


ib) 




(cl (d) 


51 


{71 


Films and Pamphlets 


(a» 


(b) 




(c) (d) 



12. Indicate how much the following contacts helped you in OCCUPATIONAL PLANNING white you were in high schoof, (Check In proper 
column for each listed. ) 

OCCUPATIONAL PLANNING HE LP, such as: Future career or job choice, job requirements, job opportunities, and local career 



i Card 3 




or job outlook. 


Quite 




Not 


None 


\ Col. No. 






• lot 


Some 


at all 


sought 


! &3 


(1) 


Counselors 


U) 


(b) 


<c» 


\6) 


! 63 


(2) 


Teachers 


(a) 


ib) 


ic) 


(d) 


I S4 


<3) 


Administrators 


la) 


(b) 


(c) 


(d) 


j «5 


W 


Friends * 


(e) 


(b) 


<c) 


(d) 


S6 


15) 


Parents and Relatives 


l.(a) 


(b) 


h) 


(d) 


i 57 


(6) 


Group Guidance Program 


(a) 


(b) 


fc) 


(dl 


! »8 


(7) 


Films and Pamphlets 


U) 


(b) 


(c) 


<d) 


i 


(8) 


Work experience 


M 


(b) 


(c) 


Id! 



!ERIC 



Appendix B (CoiU'd.) 



PUTTING THINGS TOGETHER Name [ Grade 



Card 4 ^3. |n the toft column write the number of courses completed in eiich fuMect area. On the right fill in your averoge grado. 
Col, No. 

8 M) Agriculture _ 

tl (2) Art • 

14 (3) Business' 

17 Homemoking • • 

20 iS) English 

23 (6) Foreign Language 

26 __ <7) Mathematics 

29 (8) Science 

32 (9) Physical Education « Girls 

35 WO) Physical Education -Boy* 

38 „ (11) Social Studies 

41 (12) Music , 

44 ^ (13) Industrial Arts INon-Vocational) 

47 i14) Industrial Arts tVocational) 

50 : (15) Other 




Now look again at your Educational Plans (Item 3), your Occupational Plans (Items 4 or 5). How you Rate Your Abilities and Interests (Item 
6), The Grades You Have M^de (Item 13), and answer the following questions: 





14. 


For Your Educational Goals 






Don't 




Very 








Very 


Fairly 


Know 


Little 


Little 


53 . 


(1) 


Is your course of study relevant? 


(a) 


(b) 


(c) 


(d) 


(e) 


54 


(2) 


Are the subjects you arii taking appropriate? 


(a) 


(b) 


(c) 


(d) 


(e) 


55 


(3) 


Are your abilities suitable? 


(a) 


(b) 


(c) 


(d) 


(e) 


56 


<4) 


Are your interests relevant? 


(a) 


<b) 


<c) 


^d) 


(e) 


57 


(5) 


Are your grades adequate? 


(a) 


(b) 


(c) 


(d) 


(e) 












Don't 




Very 




15. 


For Your Occupational Goals 


Very 


Fairly 


Know 


Little 


Little 


58 


(1) 


Is your course of study relevant? 


«s) 


(b) 


(c) 


(d) 


(e) 


59 


(2) 


Are the subjects you are taking appropriate? 


(a) 


(b) 


(c) 


(d) 


(e) 


60 


(3) 


Are your abilities suitable? 


(a) 


(b) 


(c) 


(d) 


(e) 


61 


(4) 


Are your interests relevant? 


(a) 


(b) 


(c) 


(d) 


(e) 


62 


<5> 


Are your grades adequate? 


(a) 


(b) 


(c) 


(d) 


(e) 





16. 


How confident are you? 


Very 


Fairly 


? 


Little 


Very Little 








Confident 


Confident 


Confidence 


Confidence 


63 


U) 


About your abilities? 


(a) 


(b) 


(c) 


(d) 


(e) 


64 


(2) 


About your interests? 


(a) 


lb) 


(c) 


td) 


te) 


65 


(3) 


About the subjects you are taking? 


(a) 


(b) 


(c) 


(d) 


(e) 


66. 


(41 


About achieving your goal? 


it) 


(bl 


(c» . 


(d) 


M 



ERJC ^ Appendix B (ContU) 



DM - Insert SQ II 

Please answer this page after you have completed pages ^-4* Then replace it in this position. 



Name : School_ 

Grade ' • ' ■ . ^ Dc»te ^ 

Male Female 0 



Instructions: For each item, circle (A) if you Agrcc« (D) if you Disagree, or (DK) if you don't know* 

A. Checking your own values when you make an important decision is: 

1- Easy to overdo , 

2* Emotionally difficult • 

3. Likely to create a bigger problem 

A. Not important in the long run 

B. A decision should be regarded as critical whenever: 

5. There is some risk involved in making it . . . ; 

6. Planning is required 

?• There is more than one alternative 

8. Not making it could hurt someone . . . . , 

C« You can be most certain about a person's value by judging: 

9. What vhey say they believe 

ICh Their aaions 

11. The things they buy 

12. The people they associate with 

D« Being ready for a tough decision means: 

13. Not being worried about the future 

14- Knowing the options involved 

15. Doing today*s work today 

16. Understanding what you care about , 

E« Examples of clear objectives are: 

17. Wanting to make this a better world 



Circle One 


A 


D 


DK 


A 


D 


DK 


A 


n 


DK 

%J fx 


A 


D 


DK 


A 


D 


DK 


A 


D 


DK 


A 
M 


n 
u 




A 


D 


DK 


A 


D 


DK 


A 


D 


DK 


A 


D 


DK 


A 


D 


DK 


A 


D 


DK 


A 


0 


DK 


A 


D 


DK 


A 


D 


DK 


A 


D '^K 


A 


D 


DK 


A 


0 


DK 


A 


0 


DK 



18. Seeking a better life than your parents « 

19. Looking for a job in a store on Saturday * * 

20. Wanting acceptance at (JSC after graduation 

« 

Instructions: Listed below are twelve widely held values and five common types of choices. By each choice mark the letter of 
the most important value. 

Values 

(a) independence (e) family (i) creativity 

(b) money (f) honesty fj) immediate pleasure 

(c) education (g) opinions of others {k) power 

(d) responsibility (h) fame (1) solitude 

Choices Value 

21 . Going to a guitar lesson instead of to a show with friends 

22. Dropping out of school to get a job 

23. Taking a requirement needed for college instead of an elective which would be more fun 

24. Using money you were saving for a car in order to take a trip 

25. Quitting your job at night so you can be in the school play 



instructions: List three values from the above list which are most important to you. If you have personal objectives for these, 
write them. 

Value Personal Objectives 

26. ^_ 



27.^ 
28* 



Instructions: Suppose you are trying to decide whether to get a job next summer or go to summer school to beef up your 
preparation for college. You want more information about the courses of fered and college requirements before 
you decide. List all the choices you would make about where to seek more information. Indicate your order of 
preference by numbering them in order of importance. 

Source of Information Importance 



" — - ^ 



EGIS - InsertSQII 

Plea&o answer this page nftor you have completed pa<}Qs 1*4. Then replace it in this position. If you did not take the EGIS lest, 
then skip to Item 2). 



Name_ 
Grade. 
Male _ 



Feoiale 



School, 
Date 

C 



Instruction ; Please use the following scale for each of the questions below. 

A = Strongly Agree B = Agree C = Neutral or No Opinion D ^ Disagree E * Strongly Disagree 
Please indicate your answers to the following questions by circling the appropriate response. 

1. This year 1 have done quite a bit of thinking about what 1 want to do after I finish my education. 
I feel pretty sure about what things interest me most and which things interest me least. 
I have a pretty good idea what things 1 am good at, and what thingsj'm not so good at. 
1 have a pretty good idea right now about the problems I will have to face while I am in high school. 



2. 
3. 
4. 
5. 



I have talked a good deal about my plans for my education recently with my friends, parents or 
teachers. 

6« I have talked a good deal recently about my plans for my career after I finish school with my 
friends, parents or teachers. 

7. There is really no use in planning for the future, things are bound to change no matter what I do. 

8. Recently 1 have been thinking a lot about what kind of person 1 would like to be right now. 

9. I'm not sure what I will do later on in my life, and it isn't worthwhile thinking about it now. 

10. There are many things that t want to do every day. But I usually try to do the most important 
things first and leave the less important things for any left-over time. 

11. The decisions I make now are going to be very important to me later on. 

12. If I plan ahead carefully, I. can avoid a lot of problems. 

13. Sometimes I think that there isn't really very much I can do about my future. 

14. Some people can be as happy driving a bus as teaching at a university. 

15. Lots of things, good or bad, can happen to me in school. If I'm careful 1 can improve the 
chance that good things will happen. 



B 


C 


D 


E 


B 


C 


D 


E 


B 


c 


D 


E 


B 


c 


D 


E 



A B C D E 

A B C D E 

A B C D E 

A B C D E 

A B C D E 



A 


B 


C 


0 


E 


A 


B 


C 


D 


E 


A 


B 


C 


0 


E 


A 


B 


C 


0 


E 


A 


6 


C 


D 


E 



A B C D E 



16. Check your level of interest in each field. 



yc 



17. 



18. 



16.1 
16.2 
16.3 
16.4 
16.5 



Business 
Liberal Arts 
Science 
Mathematics 
Others? 



Check your level of ability in each area. 

17.1 Verbal 

17.2 Mathematics 

17.3 Reading 

17.4 Mechanical 



Low Average 

(a) 

(a) 

(8) 

(a) 

(a) 



(a) 
(a) 
(a) 
(a) 



High 



(b) 
(b) 
(b) 
(b) 
(b) 



(b) 
(b) 
(b) 
lb) 



(c) 
(0 
(0 
(0 



(c) 
(c) 
(0 
(c) 



Values: In your chosen career how important is each of the following? (Assume that only two 
can be high.) * 



18.1 Good pay 

18.2 Job security 

18.3 Interesting work 

18.4 Freedom 

18.5 Oppportunity to advance 

18.6 Friendly people 



(a) 
(a) 
(a) 
(a) 
(a) 
(«) 



(b) 
(b) 
(b) 
{b) 
(b) 
(b) 



(0 
ic) 
(0 
(c) 
10 
(c) 
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19. What useful information did you receive from the EGIS Test ond Score Report? 



19.1 Stress on value of pinnning 

19.2 StTss on n>.'ed lor IrifnriD.ition 

19.3 Sumrnary ot subject interests 

19.4 Summary of fluids of interest 
19.6 Summary of school qrmlos 

19.6 Comparison of test .ihilities 

19.7 Consistenby of qrodcs and plans 

19.8 Ways of thinking ahout jot) values 

19.9 IVIaking clear statements of objectives 

19.10 Values of appropriate education 

19.1 1 Knowledge of sources of information 

19.12 Awareness of new options 

19.13 Strategies involved in career planning 



Very 
Useful 



(0) 

(a) 
(a) 
(a) 
(a) 
(a) 

(8) 

(a) 
(a) 
(a) 
(a) 
(a) 
(a) 



Some 
Ute 



(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 
(b) 



Little 
Use 



(c) 
(c) 
(0 
(0 
(c) 
(c) 
(c) 
(c) 
(0 
(c) 
(c) 
(0 
(c) 



Very 
Little Use 

, _. (0) 
iCf 
(d) 
_ (d) 
(d) 
_ (d) 
_ (d) 
_ (d) 
_ (d) 
_ (d) 
_ (d) 
_ (d) 
_ 



Oori't 
Know 



(e) 
(e) 
(e) 
(el 
(e) 
(e) 
(el 
(el 
(el 
(el 
(el 
(el 
(el 



20. How did the EGIS Guidance Unit help you? 



20.1 It helped me to know myself, (provided 
help in self-analysis, built self-confidence, 
helped with adjustment problems, made 
me aware of assets and limitations) 

20.2 It helped educationally, (helped to 
choose right courses, get better grades, 
stimulated educational planning beyond 
high school, etc.) 

20.3 It helped vocationally, (helped to choose 
the right vocation, channeled thinking on 
vocation, established vocational goals, etc.) 

20.4 It helped in planning for the future. 
. (made me aware of opportunities, made 

me think of the future, etc.) 

20.5 It gave me a chance to talk things over, 
(provided someone to talk to. someone 
interested in me. someone who cared 
about me. etc.) ^ 

20.6 It kept me in school, (it kept me in 
school when I was going to leave) 



Very Very 
Much Much Some Uttte Little 



Ja) 

Jal 
Ja) 
Ja) 

Ja) 
Ja) 



Jb) 

Jb) 
Jb) 
Jb) 

Jb) 
Jb) 



Jc) 

JO 
JO 
JO 

JO 

JO 



Jd) 

Jd) 
Jd) 
Jd) 

Jd) 
Jd) 



JO 

JO 
JO 
JO 

JO 
JO 



21. If you changed your educational-vocational plans during this year, what factors were most Important In causing 
you to change? (Respond with brief phrases in clear writing.) , 
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Nam«. 

Grode^ 
Mal« . 



SAAS - InMitSQII 

Ploase answer thli page after you have completed pagei V4« Then raptMe It In thli poiltlon, 

School 

nata 

fefi»3lo C X 



FIELDS AND LEVELS 

A lilt 0* occupational fields and leveli ii presented below. Please circle the number and letter which identify the field and 
level in which you expect to develop a career. 

FIELD LEVEL 

1. Scientific 5 Sales a. Semi-skilled 

2. Mechanical 6. Social Service b. Skilled 

3. Clerical 7. Verbal c. Semi«profassional 

4. Computational 8. Arts d. Professional 

. Using the listing of general occupational fields and levels above« please circle the field and level which you feel Is most fitting 
for each of the occupations listed below. 

Example: OCCUPATION Circle the FIELD & LEVEL 

Doctor (D2345678 $ b c(S) 





OCCUPATION 


Circle the FIELD & LEVEL 


OCCUPATION 


arcia the FIELD & 


1. 


Architect 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


16. Biological aid* 


1 


2 


3 4 5 


6 7 


8 


2. 


Auditor 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


17. Caihiar*chtckar 


1 


2 


3 4 5 


6 7 


8 


3. 


Aviator 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


18. Court raporlar 


1 


2 


3 4 6 


6 7 


8 


4. 


Banker 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


19. Oantal aiiiitant 


1 


2 


3 4 6 


6 7 


8 


5. 


Clergyman 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


20. Department Manager 


1 


2 


3 4 6 


6 7 


8 


6. 


Electrician 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


21. Electronics Technician 


1 


2 


3 4 6 


6 7 


8 


7. 


llluitrator 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


22. HouMpalntar 


1 


2 


3 4 6 


6 7 


8 


8. 


Interpreter 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


23. Landscapt laborar 


1 


2 


3 4 6 


6 7 


8 


9. 


Judge 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


24. Markat reiaarchtr 


1 


2 


3 4 6 


6 7 


8 


10. 


Mall clerk 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


2S. Medical lechnologiit 


1 


2 


3 4 6 


6 7 


8 


11. 


Meiienger 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


26. Purchasir>g agant 


1 


2 


3 4 6 


6 7 


8 


12. 


Piano tuner 


1 


2 3 


4 




6 


7 


8- 


a b 


c d 


27. Ractptionlit 


1 


2 


3 4 6 


6 7 


8 


13. 


Policeman 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


28. Safa dapoiit dark 


1 


2 


3 4 5 


6 7 


8 


14. 


Proofreader 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


29. Servict station attandant 


1 


2 


3 4 6 


6 7 


8 


15. 


Waitreii 


1 


2 3 


4 


5 


6 


7 


8 


a b 


c d 


30. Vatarinariart 


1 


2 


3 4 6 


6 7 


8 



III. Name the one fieki (of the 8 fields above) you are presently consklering entering end one eltamett field. For eedt* d>ooie6 
items from the activities-lnteresn listed below which you think ere related m ucb fifljl end rword them in the blank tpaoet. 



Preferred Field: 




Alternate Field: 




Activities-Interests: 




Acti«ities-lnteresti: 




1. 


4. 


1. 


4. 


2. 


6. 


2. 


B. 


3. 


6. 


3. 


8. 
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1. Singsoloi 

2. Babysit 

3. Write letters 

4. Read novels 
B. Teke notes 

6. Fix radios 

7. Design clothee 

8. Filepapen 
0. Draw 

10. Type 

11. Play bridge 

12. vVrite poems 
13e Tutor 

14. Qivespeeehee 

15. Actlnpleyi 



ACTIVITIES-INTERESTS 

16. Displey merchandiit 31. 

17. Build model can n. 

18. Teer down old cart 33. 

19. Write short itoriet 34. 

20. Care for animals 35. 
21 e Solve math putdei 38. 

22. Set up e budget 37. 

23. Pley en instrument 36. 

24. Hold discussion! 38. 
26. Build hot rods 40. 

26. Attend symphonies 41. 

27. Study stock market 42. 

28. Spelling contests 43. 
20. Perform enperimentt 44. 
30. Beacandystripar 
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Repair toys and appllanoes 

Take teltphone messagai 

Make bug collections 

Wf ite advtrtlting ilogem 

Read teehnieal books 

Make change handling money 

Apply laws of nature 

Or^anift an flection campi)|n 

Belong to ftchool strvict dObi 

Build atrplane models 

Teadi Sunday School 

OrQanlto a money making activity 

Operete an adding machine 

Talk tomaone into buying a product 



« 
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197M972 YOVTII (iUIDANCi: SYS1 CMS 
Site CtforUittJiur Kiport Form 



OlMrkt finrollHwnt »Aimt>tkw Percent _ 

School Eftfotlmwn Mtaarity ferctm. 



(1) tricf dewriptioft of futd^nct proff «fiH ifid leivicn prior to to vdvcmt m wHti VCSu 



W Brief ddcription of di» Afei otHcrved iIacc YCS. C o nii Jer Mff* Mudemi^ ptrrmi* luSUUn, tnJ meJii 



0> Brief tfctkrhpUoo of currtm fiiid«ftc« pnefrimi tod nmkvi in your mIiooI . 



<4> Coldiiice Coffmkttt dcw^ioin Who were on it> No, of fHfiimi, Topics Oi m oiU fi . Attidi copiti 
of documeiiu proAiecd. 



0> Croup Cttidiiiiv Uoitt. llow orrt Mwlrmi wtmed^ How «im froup Ici4m trfmei^ Wkit 4» i«fvkt 
mi fivrfi IcAdm^ Wtuit «4iMtirt M ctif ifHreJuciMNi of tiw oiNC rfplttt ^ Wliit ttiff mi4 tio^cM mc* 
tiom 4i4 o(neri« mi nr icihmi to iter |WvtrM« Um pott-tm^ le«lft mitfrlilft, it«Mltiic iMtff4«li« 
iNocmcfUi for umt. tn, Hint #rr ^om ioockttaH ilwwt dit p iobkmi Mtf ienffki tM O di t fi wnk 
ftcli ook^ IkKTibt icpiT^ttt)^ lor 4 

(a) « Dc«^4likii« Um 



(b) ecus UM 



W CCrUoii 



(#) If yoM coyM 4o cMi )iBir o%«f ^lini M^m €li»«^ «wiM yo« miit in pr t f rM iii iM lifviml 



I97M972 YOUTH GUIIMNCH SYSTHMS 
Crau|t ladder Vcj^nt Vorm 



Ai i pmMpm in tht \91i^72 YiNith Ciyklimt S>Mcin% l^n^ievt^ yini hi«« tKtfKd ^tudcnti tiy direct* 
liy i tpecUl fta<ii{> ftttdifwe timt . Yotir ''hjnJ^ i^n'' iin^-^ ^Ha yini ««ltMrr%vd jrc hum ntrcdcd ru give life 
to the MitMkil diU. Ilie f AfiKtnAtHMi we Accd f o mjke ihe pnfiM c% jlyitiun fe{Kin mitre y^iefyl ii out* 
Uiied Mow. 



TiMfAi for yoyr 



The Y(iS Stiff 



Ikhtftfl. 



NomlNt of l(%|>rhme«UAt Croyp» teA . 
Momb e r of C/onttol Croopi led_ 
Rlfolii A««%tNiiem of I /Cider 



Nmmt of person p^rm§ yoor imcrvkie. 
DtteCtt of iMCfvke 



OiidM of miteniH itiv<Md. 
Oiie f ir%c ftioyp Mined _ 



.Croop l>e«der^i Name. 

Cride^ 

Glide 



.Tof«l lloun. 



.Um ffoup ended, 



TypkAt nofldw <if boon tfCM on Ctiidiim Unk^ 
lypkil tone tpem per ffoop for M|>t * 
lypkil IMM ipeM per ftvop for SQ^ ] i 
ImI htfOf^ ipe«M oM pmpni ^fj^*^ 



,/Cfo«p. 



Toiit Mmber of e«iperNficMil Mo4eMi im-ohwd , 
MoMted mumUm 



lliiifi the tmdiMi wem to l^i* ibwt the oM ^ 



lli^ the ttodcfitf mm <o ifftilMtr 



TMnp yoy f^M ihoot the o«M?. 
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I. 



2. 
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I97M972 YCSPKOCttAM 

Terms DefineU 

M Component: A media uroup, e-g-, KCIS G»mponcnt 

1.2 Groupi Anv collection of fttuJenti 

I.} Data Set; Mitchcd pre pott data for an individual 

1.4 UnicoMhlc Ci%e where I /! of the pre- or pott-dau in a data let is unuiable or 
where t/| of tho>e in a group pulled for lampling are unuubte 

1.5 Merget I'd put SQ*! and SQ'2 for the tame student together in a data let 

Procedures 

2.1 Sort all SQ* I returns into B groups per sdiool 

2.11 DM Experimental 

2.12 D.M Control 

2.11 EGIS Experimental 

2.14 EGiS Control 

2. 15 SAAS Experimental 

2.16 SAAS Control 

2.17 CGP Experimental 

2.18 CGP Control 

2.2 Eliminate obmus unscorabtes. 

2.3 Alphabe^ze remainder in each group. 

2.4 Repeat 2.1, 2.2, 2.3 for SQ'2 returns. 

2.5 Pull S0% umple from SQ'2 group. 

2.S 1 Flip I coin to determine «vheiher to pull the first or second return of each 

group to Stan. 
2.S2 Pull cvtry other return thereafter in that ptMip. 

2.6 Merge sample of SQ'2 with SQ'l to form individual data sets grouped as In 2.1 to 
• form 8 groups per school (40 total). 

2.61 Put SQ' I on top of each dau set. 

2.62 Discard any remaining unsconbles. 

2.63 Discard any SQ'2 without a Hutching SQ'l. 

2.64 Alphabetize by groups. 

2.7 Assign identification number to each data set using 3 digits. 

2.71 Start with 100 and number sequentially %Wthin each group u defined under 
2.1. 

2.72 Write this number in the upper left hand of each SQ'l. 

2.8 Proceed to scoring instructions. 
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197J 1972 VCSMUOGKAM 
Scoring Proccdurcv t«<r sQ*t and SQ'l 

« • 

1,00 Background 

1. 10 The following instructions provide a guide for summari/.ing the primary 

source documents for the YGS Guidance Components, SQ*! and SQ*2. 
1.20 Many of the items do not require scoring as such and may be disregarded 

until the time of posting. 
1.10 Because of many changes, the card and column numbers printed on the SQ 

forms are void and shall be ignored. 
1.40 The following items and item sub-parts have been deleted. Please "blue* 

pencil" these before starting to score. 

1.410 SQ-1 

1 .41 1 Item 6 in its entirety 

1.412 Item?: Ability-parts (4) through (15) 

Interest-parts <1), (2), (5), (7), (10), (12) through 
(15) 

1.413 Item 8, parts (3), (4). (5), (6), (10) 

1.414 Item 9, parts (1), (2) 

1.415 Item 10, parts (5), (13), (14), (17) 

1.416 Item 14 in its entirety 

1.417 Item 15 in its entirety 

1.420 SQ-2 

1.421 Uem6i Ability-parts (4) through (15) 

Interest- parts (1), (2), (5), (7), (10), (12) through 
(15) 

1.422 Item 7, part (3) 

1.423 Item 8. parts (t), (2) 

1.424 Item 13 in its entirety 

1.450 DM Insert 

1.431 Items 22. 26, 27. 28 
1.440 EGIS Insert 

1.441 Item 21 

l.SO Except where noted, record item totals in left margin by item number. 
2.00 Seoring Key Instructions (See scoring keys) 



Item Number 
SQ-l SQrZ 


Scoring 
Inttniciiont 


Max. 
Score 


1 1 


Post as mirked 


no 


2 2 


Post as marked 


no 


1 1 


Post as marked 


no 


.4 4 


Post as marked 


no 


S 5 


Post as marked 


no 


' • * ' 


Som each part according to answer key. 
Record in left margin for ability and in 
fi^t margin for interest. 


4 

2 
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2,00 Scoring Key Instructions (Coh't.) 
Item Number 



SQl 



8 



10 
11 
12 
13 
16 
17 
18 
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SQ-2 



' -Seoring 
Instructions 



Max. 
Seoic 



3.00 



8 

9 
10 
11 
12 
14 
15 
16 



Score this item for SQ-I and SQ-2 on 
liCilS returns only. Delete item for re- 
maining three components. 
Score each part and sum to total. Record on 
left. 

Credit 1 each. Parts 3-19. Record total on 
left. 

Credit 1 each. Parts 1-15 
Credit 2 each, parts 1-6 
Credit according to key and sum. 
Credit according to key and sum. 
Credit according to key and sum. 
Credit according to key and sum. 
Credit according to key and sum. 



24 

17 
15 
24 
21 
24 
20 
20 
16 



Insert 



DM 1-20 


Credit 1 each and sum. 


20 


DM 21. 23-25 


Credit 5 each and sum. 


20 


EGIS 1-15 


Credit each according to key and sum. 


60 


EGIS 16 


Post as marked 


3 


EGIS 17 


Post as marked 


3 


^GIS 18 


Post as marked 


3 


EGIS 19 


Credit according to key and score each part. 


4 


EGIS 20 


Credit according to key and score each part. 


5 


SAAS II 


Credit 1 each according to key. 


60 


SAASIII 


Credit 5 each according to key. 


60 


SAAS I 


Post as marked by student. 





Addendum to Scoring Key Insiruetions 

3.10 Scoring multiple responses 

3.1 10 Most questions (whether item or part) on SQ-1 , SQ-2, and the three inserts, 
inserts, call tor one response. Discount (i.e., do not score, do not post) 
any question which has more than one response, except for the 
following: 

3.U.1 SQ-I, Item lI;SQ-2, Item 10; SAAS Insert, Item II. 

3.112 The scorinj* keys arc punched to accommodate the correct 
multiple responses for the e.xceptions above (3.111). 

3.113 SQ- 1 and SQ-2, Item 3 ; if more than one response to this 
item is recorded, post the highest response (i.e., the response 
nearest letter a). 

3.20 Scoring by component only 

3.21 Item 7, SQ*1, ami Item 6, SQ-2, are to be scored and posted for the 
KGIS component only. When seoring and posting SQ's for DM, SAAS, 
and CGP,' discount this item. 

3.22 Items 19 and 20, KCJIS insert, arc to be scored and posted for X 
(experimental group only); discount these items for all C (control 
group) inserts. 
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SAAS - EVALUATION 
Insert SQ-2 
ANSWER KEY 



II. Correct Answers 



1 


8d 


2 
**• 


4d 


3 


2d 


4. 


3d 


5. 


6d 


A 


2b 


7. 


8c 


8. 


7c 


9. 


7d 


10. 


3a 


11. 


7a 


12. 


8b 


13. 


6c 


14. 


7b 


15. 


5a 



III. Fields 

1. Scientific 

2. Mechanical 

3. Clerical 

4. Computational 

5. Sales 

6. Social Service 

7. Verbal 

8. Arts 



16. lb 

17. 41 

18. 3c 

19. lb 

20. 5c 

21. 2c 

22. 8a 

23. la 

24. 5d 

25. ' Ic 

26. 4c 

27. 3b 

28. 4a 

29. 6a 

30. Id 

Activities-Interests (Any 6 correct = max.) 

(at 5 points each) 

5, 6, 20, 29,33,35, 37 

6,17,18,25,31,40,43 

3, 5, 8, 10, 22, 28, 32, 36, 43 

U, 17,21,22,27, 36, 40, 42, 43 

16, 34, 42, 44, 36, 43 

1,2, 6, 11, 13, 14, 30, 38, 39,41,42 

3,4, 5, 13, 14, 24, 28, 34, 35, 38,41,44 

1,7,9,12,15,19,23,26,34 



1 
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INFORMATION REGARDING MEDIA COMPONENTS 



The media components used in this project are identified below. The project staff 
wishes to express their appreciation to the publishers for their cooperation in assisting with 
the implementation of the total research program and for their aid in adjusting regular 
operational programs to the particular circumstances of the YGS research and evaluation 
design for 1971-72. 

Decision-Making: The booklet ^'Deciding" by H. B. Gelatt, Barbara Varenhorst and 
Richard Carey, and supplementary leaders guides are published by the College Entrance 
Examination Board, New York, 1972. Information is available from CEEB, 3ox 592, 
Princeton, New Jersey 08540. 

Educational Guidance Information Syste^n (EGIS): is a program prepared and produced 
for the College Entrance Examination Board by Educational Testing Service with the advice 
and assistance of Barbara Varenhorst, Palo Alto Unified School District (California). 
Inquiries may be directed to CEEB, Box 592, Princeton, New Jersey 08540. 

Self-Appraisal and Assessment Structure (SAAS): is a program prepared and copyrighted 
by Stanley R. Ostrom, Santa Clara County Schools. Dr Ostrom will provide full informa- 
tion upon request by writing 1953 Colen Drive, Los Altos, California 94022. 

Comparative Guida7ice and Placement Program (CGP): is a program of the College 
Entrance Examination Board with the assistance of the Educational Testing Service. 
Inquiries should be directed to CEEB, Box 592, Princeton, New Jersey 08540 or Box 1025, 
Berkeley, California 94701. 
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